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CHAPTER ONE 

1.0. Introduction 

A plethora of learners are performing very low in English at grade seven. From 2016 to 2019 the 

overall grade seven percentage pass rate of selected schools in Gokwe south district is affected 

by the learners‟ poor English results. Even though they produce good results in other subjects 

like Mathematics, Agriculture, General Paper and Shona, they still perform low in English 

language. This has been a cause of concern to the teachers, learners themselves, parents, the 

school administrators and even the district education schools inspectors.  

 

The learners‟ fair performance in other subject areas show that they are not generally low 

performers, but there is a gray area when it comes to their learning of English. This shows that 

something might be lacking in the teaching and learning of this second language. This concern 

prompted this research where the researcher seeks to explore the teachers‟ perceptions on the 

impact of contemporary means of instruction to teach English so as to improve this subject‟s 

results. Chen and Fu (2013) assert that multimodal instruction incorporates different means of 

teaching and learning something. The more one learns a concept using different ways, the more 

they will genuinely master and remember it. In multimodal learning environments, concepts are 

presented in more than one way, thus, leading to easier grasping of taught matter. According to 

Kellner (2014) for many primary schools this has required new approaches to the design and 

delivery of learning materials to be considered across the board. This research study will explore 

the teachers‟ perceptions on the effect of multimodal instruction on learner performance in 

English at grade seven at selected schools. 

  



1.1. Background of the study 

Multimodal learning incorporates diverse means of teaching and learning which cater for 

different categories of learners from various cultural backgrounds. Thus, this is quite relevant in 

the teaching and learning of English. Multimodal instruction embraces a diversity of visual, 

auditory as well as tactile inputs adding in teaching (Nitendo, 2015: Stein, 2016). Notable 

illustrations include pictures, videos, films, graphics or art. Song (2013) postulates that it 

encourages the teachers to use quite a variety of teaching methodologies for the betterment of 

learner performance especially at examinable levels like grade seven.  

 

Multimodal instruction boosts the students‟ interest and they become willing even to practise 

after class (Chen and Zhang, 2013). According to Bezemer and Jewitt (2013) the approach is 

effective in improving students‟ oral, listening and writing abilities. It then follows that for better 

grade seven English results in schools teachers need to resort to the use of this mode of 

instruction. 

In multimodal environments, teachers and learners make use of videos and audios recorded 

during lessons. According to Birch and Sankey (2013) multimodal instruction weaves perfectly 

well with the contemporary technological learning environments. Bradwell (2015) suggests that 

this is a solution to the requirement for a good supply of a variety of learning resources. Jochems, 

van Merrienboer and Koper (2014) assert that these requirements have become a fundamental 

boost to the educational system. 

 

Since English is not the learners‟ mother language, it is fundamental for teachers to use multiple 

ways of teaching this subject. Echoing similar sentiments, Bradwell (2015) argues that teachers 



have to deal with a much greater range of information processing styles, cultural backgrounds 

and styles of learning. As a result, the ideal for teaching is now recognised to involve much more 

than lessons as the means of information provision.  

 

Since learners usually operate at different levels and thus grasp information differently, it 

therefore means that a particular learner will at a particular time benefit from having a particular 

concept presented in one way or the other. One approach that appears to be beneficial to a 

particular learner may be inadequate to another learner in the same class. In corroboration with 

this view, Sankey, Birch and Gardiner (2010) advance the idea of multi-literacies where they 

postulate that the main idea of multi-literacies is the interrelationship between diverse modes of 

meaning and the changing nature of literacy.  Multi-literacies help to cater for diversity, ensure 

inclusiveness which encourages intellectual quality and enable students to experience vast 

learning experiences differently. Thus, learners may self-select the learning object or 

representation that best suits their modal preference based on their predominant learning style. 

Echoing similar sentiments, Vayaravasamy and Abdullah (2011) posit that learners‟ beliefs and 

learning preferences of the learning processes determine the success of second language 

acquisition. 

  

By using multimodal approach, the teacher accords his leaners multiple opportunities to grasp 

the concepts. Thus, following a string of low performance in English by grade seven learners at 

the selected schools, this study seeks to explore how multimodal instruction can assist to boost 

learner performance in English, that is, the proficiency in the use of educational technologies in 



providing valuable opportunities for teachers by engaging more contemporary media enhanced 

learning environments. 

Multimodal learning has proved to be vital in the teaching and learning of English language. 

According to Sprague and Dahl (2010) it has been successfully applied in many learning 

environments in the contemporary curricula in order to augment these environments as well as to 

accommodate an assortment of learner learning styles. 

   

Of importance to note is that multimodal instruction is not important only for the learners‟ 

learning process, but also it helps to arouse learners‟ interest. Sankey et al (2010) argue that 

students may feel more comfortable and perform better when learning in environments that cater 

for their predominant learning style. This is supported by Chen et al (2013) who hold that 

multimodal information presentation makes people feel that it is easy to learn and they can 

maintain their attention span, which will benefit the learning process and increase the learning 

performance. 

This culminates in the realization that multimodal instruction is not only important in attracting 

learners' responsiveness but also in improving their performance. According to Pourhossein, 

Nizan and Masoumeh (2011) this modern teaching and learning technique does well in 

improving the learners‟ performance when applied to teaching English at grade seven. This study, 

therefore seeks to explore the teachers‟ perceptions on the effect of multimodal instruction on 

learner performance in English at grade seven and develop strategies to address the problems 

with the aim of improving the intended overall pass of at grade seven. 

 

 



1.2. Statement of the problem 

The effectiveness of traditional methods, like the lecture method, the question and answer 

method, just to mention a few, in teaching English at grade seven needs to be revisited as the 

students‟ performance seem very low. According to Chen et al (2013), the issue of only using 

traditional methods of teaching and learning has been an issue of concern particularly in the 

teaching of English Language. At the schools under study, the teachers are still using the 

traditional methods of instruction and the results continue to be unfavorable year in year out. For 

instance, according to the Zimbabwe Schools Examination Council ( ZIMSEC) grade seven 

national examinations of 2016 learners performed generally good in other subjects scoring 83% 

in Shona, 65% in Agriculture, 52% in Mathematics, 70% in General Paper, but only 30% in 

English. The same happened in 2017 where English was at 32%, Shona was 80%, Agriculture 

was 66%, Mathematics was 60% and General Paper was 72%. 2018 was no exception, with 

Shona scoring 78%, Agriculture 72%, Mathematics 64%, General Paper 75% and English 35%. 

In 2019 the performance in English was lowest again with only 33% with all other subjects‟ pass 

rates scoring above 50%. English results are always affecting the schools‟ overall pass rate. 

Everyone is curious to know how these results can be improved. In a bid to improve the learner 

performance in English, this study therefore seeks to explore the teachers‟ perceptions on the 

effect of multimodal instruction on the learner performance in English at the selected schools 

under study.  According to Basheer (2013) notable illustrations needed to curb low performance 

in English language at primary level include pictures, videos, films, graphics or art.  

 

 

 



1.3. Purpose of the study 

The purpose of this study is to explore the teachers‟ perceptions on the effect of multimodal 

strategies on learner performance in English language at grade seven at selected schools of 

Gokwe South district, Zimbabwe.  

 

1.4. Research objectives  

As indicated on the problem statement stated above, the primary objective of this study is to 

explore the teachers‟ perceptions on the effect of multimodal instruction on the learner 

performance in English language at grade seven in Gokwe South District. The secondary 

research objectives of this study are to: 

 

1. Establish the effects using videos/pictures in the teaching and learning of English 

language on learner performance at grade seven levels. 

2. Explore the extent of the effectiveness of using interactive quizzes and crosswords in the 

teaching and learning of English language at grade seven on learner performance. 

3.  Explicate the efficacy of using drama/art in the teaching and learning of English 

language at grade seven at the selected schools on the learner performance. 

 

1.5. Research questions 

This research study intends to answer the following research questions: 

1. To what extent is the use of videos effective in the teaching and learning of English language 

at grade seven on the learner performance in selected schools in Gokwe South? 



2. To what extent is the implementation of interactive quizzes and crosswords effective in 

enhancing English proficiency at grade seven? 

3. To what extent is the use of drama/art effective in enhancing proficiency of English language 

at grade seven? 

  

1.6. Significance of the study 

This study will benefit the students in English  by availing information to them on the impact of 

the traditional instruction in selected schools in Zimbabwe so that they have informed decision 

on whether they will still embrace the traditional instruction or not. The information that will be 

gathered about multimodal instruction will also help teachers to adjust their teaching methods 

accordingly for improved grade seven English results. The school administrators will also 

understand the effectiveness and importance of incorporating the contemporary educational 

technology in the school system and this is going to push them to purchase gadgets like 

computers for use by teachers in teaching various concepts. 

 

 The study will also help the researcher to become more knowledgeable about the multimodal 

instruction and its impact on improving English results, the knowledge of which may be used in 

staff developing other English teachers in the schools under study or even the whole district. The 

study will also benefit the policy makers and education administrators who may use the findings 

as a tool for planning and evaluation of teaching and learning of English in schools. This will 

assist in putting in place the relevant and contemporary strategies that keep pace with 

technological times so as to improve the teaching and learning of English in schools. More so, 

the outcomes of the study can be valuable to the Ministry of Primary and Secondary Education in 



designing staff development programs for English teachers nationally. By and large, the findings 

of this study may also add to the body of knowledge of English teaching and learning across the 

globe. In addition, the study may be used by other researchers for further study in the field of 

English.  

 

1.7. Assumptions of the study 

The basic assumptions of the study are: 

o The researcher assumes that the school authorities will accord the researcher, teachers 

and learners authority to participate in the study.  

o Also the researcher assumes that after his clear explanation of the purpose of the study 

and by guaranteeing confidentiality and anonymity, respondents will offer authentic 

information.  

o More so, it is the researcher‟s assumption that after having sought the respondents‟ 

consent before participating in the study, the respondents will participate freely without 

any fear or bias.  

o In addition, the researcher assumes that school authorities and the whole communities 

will be fully supportive to the study since it seeks to address one of the major worrisome 

issues in the schools and the entire district at large. 

  

1.8. Scope of the study/ delimitations 

The study will be conducted in ten schools from Gokwe South with grade seven teachers and 

heads of schools that will provide data on the teachers‟ perceptions on the effect of multimodal 

strategies in the teaching of English at grade seven. This study will be restricted to these schools 



because these schools that offer English up to grade seven and are within the reach of the 

researcher. Other teachers who will be not teaching grade seven will be excluded from the study 

though they might have similar challenges with the use of tradition instruction on English and 

other subjects such as Mathematics, Shona, Agriculture and General paper which are not English 

will not be studied.  

 

1.9. Limitations of the study 

The study will focus on primary schools offering up to grade seven in Gokwe South. The 

researcher will use questionnaire on grade seven teachers and interview on heads of schools. 

However there may be some limitations emanating from the research instrument which may 

result in the poor interpretation of the questionnaire. To ensure that the questions are well 

understood by the respondents, the researcher will use simple and straight forward English. The 

questionnaire will also be tested and re-tested to ensure that the questions are clear and well 

understood. To facilitate a high response rate as much as possible, the questionnaire will be self-

administered, thus, adopting a drop and pick strategy. 

 

The researcher will give the questionnaire to grade seven teachers of the selected schools. A 

questionnaire is an instrument for quantitative approach and applicable for large sample size and 

an interview is most appropriate instrument for qualitative study and suited for a small sample 

size. 

 

The time constraint is another limitation to the study to enable geographical coverage of all the 

schools that may have similar experience. More time than the one allocated for this study would 



be more ideal to do justice to the study by covering a wider area such as the Midlands Province 

and a much larger sample size, but the researcher is self-sponsored.  To maintain validity of this 

study which will make generalization of the research findings possible, a study sample that will 

be a representative will be selected. 

 

1.10.1. Theoretical Framework 

This study is based on Multi-literacies theory, which was originally proposed by the New 

London Group (1996) and expounded successively by a plethora of researchers who include 

among others Heydon (2012); Leander and Boldt (2012); Hibbert, (2013).  The theory focuses on 

multimodality in the teaching of English, which advances the view that there is need for schools 

in the 21st century to put emphasis on a wider range of literacies than merely ancient reading and 

writing skills. It distinguishes itself from typical language and literacy theories by considering 

multiple modes of meaning-making. More so, the theory affirms how learners can be assisted to 

augment their language and literacy learning in different contemporary ways.  

 

Multi-literacies theory also answers to the increasing cultural and linguistic diversity and 

technology, considering the importance of multilingualism in the classroom and the 

contemporary world of technology. This study explores the effect of the use of multimodal 

instruction in the teaching and learning of grade seven English and its impact on learner 

performance in the selected schools in Gokwe South, Zimbabwe.  

 

 

 



1.10.2. Conceptual Framework 

 

 

 

 

 

 

Fig 1.1 Conceptual framework 

A conceptual framework, according to Mugenda and Mugenda (2003), is a hypothesized model 

or concept that identifies concepts which are under study.  The conceptual framework is derived 

from dependent and independent variables. The independent variables that will be under study 

will be the efficient use of videos, pictures, visuals, interactive quizzes, crosswords, drama and 

art of which dependent variable will be learner performance. 

 

As postulated by Mediant (2007) a study on the teachers‟ perceptions on the impact of 

multimodal instruction on English language at grade seven will help the teachers to employ 

effective teaching and learning instruction as well as the school administrators to avail the 

needed resources which will enhance the proficiency of English at grade seven. The teacher will 

also be in a position to plan and select best suitable pedagogical approaches that will improve on 

the overall grade seven English results. 

 

 

Independent variable 

 Use of videos/ 

pictures/visuals 

 Use of interactive 

quizzes and crosswords 

 Use of drama and art 

 Learner performance 

Dependent variable 



1.11. Definition of terms 

Learners: Grade Seven Pupils at the school under study. 

Perceptions: Ideas and feelings of learners which they exhibit in relation to multimodal 

instructions in the teaching and learning of English. 

Multimodal instruction refers to different methods of teaching and learning of English 

Language at Grade Seven. 

Visuals are videos used in the teaching and learning of English Language at Grade Seven. 

Audios are recordings used in the teaching and learning of English Language at Grade Seven. 

Films are photographic media used to capture images in a camera used in the teaching and 

learning of English Language at Grade Seven. 

Pictures are images or photographs or representations of anything used in the teaching and 

learning of English Language at Grade Seven. 

Graphics or arts are design drawings or pictorial representations of data used in the teaching 

and learning of English Language at Grade Seven. 

 

Organisation of the Report 

 

The study will be organised as follows: 

 

Table 1.1 shows the organisation of the report. 



Ref. Chapter  Contents 

1 1 Background, problem statement, purpose, objectives, research questions, 

significance, delineation, limitation, assumptions, operational definition of 

terms, framework and report organisation 

2 2 Literature Review 

3 3 Methodology; introduction, paradigm, design, population, sample and 

sample techniques, instruments, validation, data collection and analysis 

and ethical consideration 

 

 

 

1.12. Summary 

This chapter presented the background of the study, statement of the problem, purpose of the 

study, objectives, research questions, significance of the study, scope of the study, delimitations, 

limitations, assumptions, theoretical framework as well as operational definition of terms. The 

next chapter will discuss review of related literature.  

 

 

 

 



CHAPTER 2 

LITERATURE REVIEW 

2.0. Introduction 

This chapter focuses on the literature review related to the research objectives. The literature 

review will provide a basis which this study will build on. The literature will focus on the impact 

of multimodal instruction on learner performance in English at grade seven level in selected 

schools of Gokwe south. The literature will come from books and thesis. 

 

2.1. Definition of Multimodal instruction 

Multimodal instruction is the use of multiple modes of teaching and learning. According to 

Holoway (2012) multimodal instruction is the amalgamation of diverse modes of instruction. 

Echoing similar sentiments, Jewit (2013) suggests that multimodality incorporates more than one 

means of instruction, for instance, images, videos, audios, gestures or posture. Multimodal 

instruction, therefore, can be defined as a mixture of varied modes of instruction in a learning 

environment. 

 

Multimodal instruction originated and started evolving in the late 20th century. It is engrained in 

the field of mastery and the development of reading and writing skills. Zammit (2010) asserts 

that multimodality has been developed over the past few years to methodically address much-

debated questions about societal changes, for instance, in relation to new media and technology. 

With the beginning of the technological era in the 21st century, multimodality, according to 

Gumbo (2014), gained importance in the educational area, not only to engage learners and 

motivate them, but to develop a new form of literacy in them. In recent years, according to Stein 



(2016), the use of multimodal instruction in classrooms enhances these environments and caters 

for a wider variety of student learning styles.   

 

According to Painter (2018) multimodal instruction‟s foundation lies predominantly in 

presenting the information through more than one sensory style, that is, by using means like 

visual (images, videos), audio (music, sounds), gestural (movements, facial expressions) and the 

like. 

 

2.1.1. Proficiency in the use of videos, pictures, visuals and audios in the teaching and 

learning of English language 

A plethora of teachers and students are of the opinion that using multimodal instruction in the 

teaching and learning of English language is most ideal especially considering the contemporary 

world of technology. According to Ross (2014) multimodality has been developed over the past 

few years to systematically address much-debated questions about changes in society, for 

example, in relation to new media and technology.  

 

The use of modes of meaning, as asserted by Fouser (2011), can be in several forms which 

include visual meanings (images, layouts, screen formats); audio meanings (music, sound 

effects); gestural meanings (body languages) as well as spatial meanings (meanings of 

environmental spaces). According to Johnson and Smagorinsky (2013) the selection of 

multimodalities will make diverse effects in the teaching and learning of English language. 

Employing multimodal instruction in teaching varieties will assist the learners to comprehend the 

concept easier. This is most ideal especially in teaching and learning news items (Mills, 2010).   



 

Globalization and new technologies, such as computers, mobile phones and mostly, internet 

access, have changed the way in which students acquire, perceive and transform knowledge and 

how they stand and behave in the classroom. It proposes a new challenge for teachers to engage 

their attention and to keep their practices up-to-date. A related idea is exemplified by Kosnik, 

Roswell and Williamson (2013) who state that students and educators today engage daily in new 

communicative practices, with new tools, using diverse and multiple modes and across global 

landscapes.  

 

With the beginning of the technological era in the 21st century, multimodality gained importance 

in the educational area, not only to engage students and motivate them, but to develop a new 

form of literacy in children. This can be seen in the research carried out by Hasset and Curwood 

(2019) where an array of students and educators propose multimodal instruction in elementary 

classrooms. Similarly, Yelland, Lee and O'Rourke (2018) state that most learners and educators 

advocate for multimodality suggesting that it affords educators an opportunity to draw on 

students' funds of knowledge. In addition, the new modes that technology is offering invite us to 

think that new cognitions are needed on the part of those individuals who are processing 

information and constructing knowledge in a non-traditional manner and who have been doing 

so for decades now. These authors lead to the reflection upon the necessity to update the teaching 

practices that should be used in classroom nowadays. 

 

 

 



2.1.2. Effectiveness of audios, videos, interactive quizzes and crosswords 

The use of traditional instruction in the teaching and learning of English language has been 

worthwhile ever since the education system came into being. However, things and 

methodologies change with age. Sankey et al (2010) state that it is essential to mention that from 

time immemorial traditional instruction in the teaching and learning of English as a second 

language has been in effective use. With the introduction of multimodality in the 21
st
 century, it 

is essential to observe that not only multimodality is important for the student's learning process, 

but also to stimulate learners with a motivating environment.  

 

According to Yassei (2016) multimodality can effectively enhance motivational and emotional 

aspects in learners such as attraction, concentration and involvement; also it can alleviate 

boredom and tiredness. More so, according to Cao (2014) it bolsters participation and effort, at 

the same time strengthening mental abilities, that is, attention, logical reasoning, better 

understanding, memorization and application. Holloway (2012) asserts that multimodality 

facilitates comprehension, memorization and effective learning. Bao (2017) argues that 

multimodality is associated with visual thinking and the ability to facilitate a modern learning. 

Cao (2014) posits that multimodality is a new tool which assists the learners to achieve their goal 

of learning.  

 

Multimodality has multiple advantages. Suherdi (2012) postulates that multimodality is 

advantageous in that it focuses on recognizing marginalized voices. This technique, according to 

Cao (2014) is closely related to critical analysis that helps learners to become aware of various 

forms of literacy. Bao (2017) posits that teachers may present audios, videos or images to attract 



the learners‟ attention during the lesson. A Yassei (2016) note that a multimodal approach makes 

the learners sees the learning environment as decoration and thus helps to draw their attention.   

Videos are an important tool for learners‟ life in the classroom. Vasudevan, Schultz and Bateman 

(2010) postulate that the video, as attractive as it is, with the teacher‟s facilitation, can provide 

new vocabulary, structure and function which can increase the basic skill of language learners. 

Rossman and Rallis (2011) advance that the combination of audio and visual therefore can make 

enhance sound comprehension of concepts. Vasudevan et al (2010) assert that the visuals help 

learners to understand the situation quite well. 

 

According to Newfield (2011) videos consist of facial expressions, gestures and body language 

which provide more vivid representations of language in a variety of context for learners to grasp 

easily. The main thrust of multimodality, as postulated by Mills (2010), is on incorporating a 

variety of representational modes as instruction in a classroom set up. 

 

Explicitly, the multimodal approach is advantageous to English language learners who are 

incompetent in English in that it assists them engage in multiple reading and writing activities. In 

other words, switching from one mode to the other helps students better understand, appreciate, 

and interpret complex concepts in English (Early & Marshall, 2008).  Multimodal instruction is 

an inter-disciplinary approach, which as postulated by Bisson, Van Heuven, Conklin and Tunney 

(2014), responded to the impact of contemporary information and communication technologies 

(ICT) in the classroom. This can be seen in the research carried out by Hasset and Curwood 

(2016) where they propose multimodal instruction in contemporary classrooms. This means that 

this mode of instruction helps learners and educators to keep pace with changing times.  



 

In addition, Kosnik, Roswell and Williamson (2013), advance that the new modes that 

technology is rendering call us to contemplate that new perceptions are needed on the part of 

those individuals who are processing information and creating knowledge in a non-traditional 

fashion and who have been doing so for decades now. 

 

Multimodal teaching is very helpful in teaching learners with some challenges in English. Falk-

Ross (2014) submitted that learners who have reading difficulties tend to be enthused to read 

when they are provided with multimodal texts. This is because they easily grasp what they read 

as an upshot of the backing of other supplementary means such as visuals and audios. Immense 

learning therefore takes place amongst learners when they are exposed to a variety of multimodal 

tasks linked to reading and writing English. 

 

Different ways of illustration or instruction influence human attention, interaction, perception, 

interpretation, and construction of meanings. More so, according to Molina and Alonso (2016), it 

has been established that using different modes advances the learners‟ insight on their own 

learning process. Learners are more cognizant and lively towards the language. Sankey et al 

(2010) say that extensive rises in learning can be accomplished through the informed use of 

visual and verbal multimodal learning. 

 

In classrooms learners learn more profoundly from an amalgamation of words and pictures than 

from words alone. Miller and McVee (2013) posit that this is known as the multimedia effect. 

Zammit (2019) agrees with this idea, when he affirms that learners engage in learning that 



includes multimodal designs, on average, outclass those who learn using traditional 

methodologies with solitary modes. Subsequently, one of the major benefits of multimodality, as 

identified by Ganapathy (2014), is that it allows learners to experience learning in ways in which 

they are most comfortable, while challenging them to experience and learn in other ways as well.  

 

When learning any topic, it is fundamental to have in mind that there are different ways to create 

meaning, to understand the world and perform actively in our own learning process. Zarei and 

Khazaie (2017) say that those different ways to communicate are called modes. According to 

Bezemer et al (2013) modes are an organized set of resources for making meaning, for example, 

a gesture, an image, or a piece of writing. Various modes of instruction can serve to expand, 

illustrate or modify the concept being taught or learnt. 

 

Multimodal instruction has multiple benefits in the education system. According to Sankey et al 

(2010) one of the benefits of using different modes during the process of learning is that they 

inspire learners to develop a more useful approach to their learning. Walsh (2016) affirms that 

when multimodal instruction is used, the ways in which learners think would also change and 

interest is boosted. This will in turn help to boost their grasping of the concepts taught. 

 

Multimodal instruction involves the use of multimedia and ICT to develop vibrant learning that 

appeal to different sensory modes and a variety of learning styles. Mohd, Mahmood, Abdul and 

Rajindra (2013) posit that a multimodal learning environment may include elements such as 

simulations, interactive diagrams, images, video and audio materials, interactive quizzes and 

crosswords. This approach according to Siemens (2014) makes learning dynamic and captivating 



much to the help of learners. Hassett et al (2016) argues that with this new flexibility, major 

concepts may be presented in a variety of modes (multiple representations), for example, in both 

a visual and auditory form. Sankey et al (2010) says this strategy has been shown in previous 

studies to lead learners to perceive that it is easier to learn, improve attention rates, and improve 

learning performance. 

 

The use of multiple modes of presentation helps much. Mayer (2016) posits that learners prefer 

multimodality, namely, visual, aural, read and write or kinesthetic. In corroboration with this 

view, Painter (2018) postulates that a combination of these modes can be used to develop a more 

inclusive curriculum that appeals to visual, aural and kinesthetic learning styles. Bisson et al 

(2014) say that presenting material in a variety of modes has been used to encourage students to 

develop a more versatile approach to learning. Sweller (2014) argues that the use of both words 

and pictures lets the brain process more information in working memory. Mayer (2016) 

postulates that a combination of narration and video is more effective than narration alone. 

 

Multimedia learning is more effective when it is interactive and learners are more involved. 

Mayer (2016) argues that multimodal learning is most effective when the content and format 

actively engage the learner. Echoing similar sentiments, Davies (2017) postulates that the use of 

multimodal instruction inside or outside the classroom makes the class more interesting and 

creates motivation. Mulatsih (2016) asserts that multimodal instruction is most effective when 

the learner is engaged with the presentation. Additionally, Ross (2014) says multimodal 

instruction is most likely to be effective when students are provided with opportunities to apply 



what they have learned following exposure. According to Yunus, Salehi and John (2013) this 

reinforces and strengthens the newly acquired knowledge.  

 

In today‟s globalized digital era, learners are inevitably engaged in various multimodal 

instructions. According to Subramaniam (2015) this is due to their active participation in social 

media and frequent usage of mobile devices on a daily basis. Manan (2012) says that such daily 

activities advocate the need for a transformation in the teaching and learning of English lessons. 

 

Learners with some challenges benefit from multimodality. Ross (2014) suggests that students 

with reading difficulties will be motivated to read with the use of multimodal texts as they are 

more easily comprehended with the aid of other supporting modes such as visuals and sounds. 

Echoing similar sentiments Bradwell (2015) posits that most learners feel they are able to self-

correct their spellings and grammars with the use of visuals and audios in the class. In relation to 

this point, Ganapathy (2014) asserts that multimodal instruction enables learners to discover 

learning in their comfortable ways which may allow them to learn on their own with aid of these 

visuals and audios, even in the absence of the teacher. Zarei et al (2017) advance that multimodal 

learning may be of greater benefit to lower-achieving students. Jewitt (2013) posits that this 

combination of strategies does not only provide information, but also leads to a greater perceived 

understanding of the materials being presented and makes learning more enjoyable. 

Similarly, Gromik (2012) advances that using multimodality not only makes the atmosphere in 

the classroom more soothing but also stimulates the learners to engage more reading even after 

school. In addition, Harmer (2011) corroborates that it can make learners more assertive in their 

learning of English. 



 

Multimodal instruction tends to enrich students‟ learning experiences and provide them a wider 

grasp of knowledge and skills. Mehrabi et al (2014) posit that the use of multiple representations, 

in learning environments is a very powerful way to facilitate understanding. For example, as 

posited by Ainsworth and Van Labeke (2012), when the written word fails to fully communicate 

a concept, a visual or auditory representation can often remedy the communication problem. 

According to Miller et al (2013) this approach accommodates a wide range of different modal 

inclinations and accords learners a choice in how they can acquire information. Mohd et al (2013) 

say this may be considered a more inclusive response and one that potentially stimulates interest 

in learners.  

  

This strategy increases the confidence in learners.  Walsh (2016) postulates that it helps learners 

by helping them to make the most of the learning opportunities which match their ability. Falk-

Ross (2014) suggest that students with reading difficulties will be motivated to read with the use 

of multimodal texts as they are more easily comprehended with the aid of other supporting 

modes such as visuals and sounds. According to Siemens (2014) multimodality in learning is an 

active, learner-centered approach in which learners select the resources mostly relevant to them. 

2.2. Summary 

This chapter focused the literature review related to the research objectives. The literature review 

provided a foundation on which this study is laid. The provided literature concentrated on the 

impact of multimodal instruction on learner performance in English at grade seven level in 

selected schools of Gokwe south. The next chapter will focus on research design and 

methodology. 



                                                                  

                                                                CHAPTER 3 

RESEARCH METHODOLOGY 

3.0 Introduction 

This chapter focuses on the research design which the researcher will employ and the way how 

the research will be conducted. Thus, the section focuses on the research design, population, 

sampling type, sample size as well as sampling procedures. More so, the researcher will also 

look into the instruments of data collection and procedures, data presentation and analysis as 

well as ethical considerations. 

 

3.1. Research Paradigm 

This study will adopt a positivism and interpretativism paradigms. According to Ngulube (2015) 

these are the broad frameworks in which the study is mostly conducted. Fraser (2014) asserts that 

this is predisposed by the realism (positivism) ontology. The positivist methodology is 

demonstrated by data collection using questionnaire and statistical data and analyzing it using 

statistical analysis tools. The interpretativism ontology is another method that can be used by 

researchers and is demonstrated by the execution of qualitative methodology through collecting 

data using interviews and analyzing it using thematic analysis. Interpretativism ontology use 

description and voices and is subjected to opinions while positivism is directed by realism and 

uses facts and figures. Various worldviews can be adopted which is referred by some researchers 

as pragmatism, which is, dialectical perspective (Biesta, 2010; Denzin, 2012). 

 



3.2. Research Methodology/approach 

This study will adopt mixed approach (quantitative and qualitative), however, results will be 

triangulated to obtain comprehensive study findings. Quantitative approach will be 

predominantly adopted to collect data from 30 grade seven teachers through a questionnaire and 

will be corroborated with qualitative research study through interviews on heads of each school. 

Mixing of data will be done during data analysis, discussion and interpretation in sequence. 

According to Sefhemo (2016) triangulation is the use of more approaches to investigate a 

phenomenon. 

 

Qualitative methodology, as asserted by Punch (2012), allows the researcher to study things in 

their natural settings and uses interviews. It gives freedom to respondents to express their 

opinions over the area under study. However it is subjected to how the respondents feel in that 

particular study, it is voluminous and consumes a lot of time. The researcher will adopt this 

method because it gives depth study through descriptions and narrations and corroborates the 

quantitative responses. 

 

Given that the  rationale  of  this  study is  to  gain  a  deep  understanding  of the teachers‟ 

perceptions on the effect of multimodal strategies in English at grade seven on the learner 

performance  in Gokwe primary schools, the nature of the research questions that will be guiding 

the study will call for the researcher to get real data which is factual  and which can be replicated  

hence  a quantitative  research approach is going to be predominantly used to conduct this study 

and supported by qualitative research study. Research methodology is a set of systematic 

techniques used in research to seek solutions to research problems (Inwenagu, 2016). 



 

3.3. Research design 

This study will adopt a descriptive survey design to determine the impact of multimodal 

instruction in English language at grade seven in Gokwe schools. According to DeFranzo (2012) 

survey method covers a broad range of data that can be collected, that is, attitudes, opinions, 

beliefs, values, behaviour and facts. A research design is a framework or comprehensive plan for 

data collection in an empirical study. It is a plan that the researcher designs to facilitate data 

collection and analysis processes (Bhattacherjee, 2012). This procedure includes the aspects 

when, from whom, and under what conditions will data be obtained. Research design serves the 

purpose of providing the most valid and accurate answers possible to questions.  

 

The main advantage of the survey research design, as asserted by Ponto (2015) is to obtain data 

describing characteristics of a large sample study participants relatively quickly. A descriptive 

survey design is therefore regarded as the most appropriate for this study because it is expected 

to reveal patterns and experiences of English teachers and students in the school. A 

Mathiyazhagan (2010) postulate that it is also convenient and relatively cheap as it enables the 

researcher to collect data from a large population using a small sample. Mathers (2017) attests to 

the same benefit and puts emphasis on the fact that the findings from a survey are generalisable, 

which makes a survey the most efficient and cost effective research design, hence its adoption 

for this study. 

 



3.4. Population of the study 

The population of this study will comprise of 40 grade 7 teachers and 10 heads of schools from 

the ten primary schools in Gokwe south giving a total of 50. This population will be chosen 

because the study targets all grade seven teachers teaching English language at the time of study 

and heads of schools by virtue of their positions. According to Jha (2014) a population is a set of 

well-defined class of people or objects. Asiamah (2017) also posits that a population is a well-

defined set due to the fact that the individuals forming a population have one or more 

characteristics of interest. In the light of the above assertions, a population can be referred to as a 

group of people at a particular area. In as far as this study is concerned, population denotes the 

teachers who are teaching English at grade seven level at selected schools in Gokwe south as 

well as school heads.  

 

3.5. Sample size and sampling technique 

The sample will be made up of thirty (30) grade seven teachers from quantitative study who will 

be teaching English at the time of study and will be randomly selected to explore the teachers‟ 

perceptions on the effects of multimodal instructions from the schools under study. The (ten) 10 

heads of schools will not be sampled and will be used in the study by virtue of their positions. 

Hence, non-grade seven teachers will be excluded from the study. In determining the sample size 

for quantitative study, a sample size table developed by Research Advisors (2006) will be used 

(see appendix E). According to the table, for a population of 40 using a 95% confidence level 

and 3.5% margin of error for more precision, the sample lies between 29 and 47, hence, the 

figure 30 will be decided upon constituting 75% of the target population. This figure is supported 



by Ngulube, (2015) who postulates that the main determinants of sample size are the desired 

degree of accuracy and confidence level. 

 

According to Kamangar (2013), sampling is a process of selecting a statistically representative 

sample of individuals from the population of interest. Martinez-Mesa (2016) says that a sample 

is a finite part or subset of participants drawn from the target population. Creswell (2013) 

submits that a sample is the part of the entire population chosen to represent the participants of 

the research. 

 

3.6. Data collection instruments 

A questionnaire will be the instrument used in gathering quantitative data and interview will be 

used collect qualitative data in this study on the teachers‟ perceptions on the impact of 

Multimodal instruction in the teaching and learning of English in the selected primary schools in 

Gokwe South, Zimbabwe. According to Creswell (2013) data collection instruments are tools 

used to obtain information from the respondents of the study. The research constructs will be 

guided by extant literature from Literature review, research objectives and research questions. 

The questionnaire will comprise of closed-ended questions and comprised of a five-point likert 

scale rating items.  

 

3.6.1. Questionnaire  

According to Dawson (2012), the questionnaire is one of the most widely used and effective 

instruments for gathering survey data. Bhat (2019) defines a questionnaire as a research 

instrument that consists of a set of questions or other types of prompts that seeks to collect 



information from a respondent. The author further reiterates that a questionnaire can be 

administered in the absence of the researcher and is straight-forward to analyse. Dawson (2012) 

further suggests that the challenge with using the questionnaire to elicit information lies in the 

fact that it is viewed as an intrusion into the personal life and privacy of the respondent. This 

intrusion is in terms of the time taken to complete the questionnaire and the sensitivity of the 

questions in the questionnaire.  

 

3.6.2. In-depth interviews 

The researcher will conduct in-depth interview as the data collection technique in this study. 

According to Brink (2016) an interview is a one on one facial situation where the researcher 

poses questions to the participants or respondents to acquire rational information with regards to 

the teachers‟ perceptions on the impact of multimodal instruction in the teaching and learning of 

English Language at grade seven level. The researcher study will make utilization of in-depth 

interviews because, according to Patton (2012), they encourage capturing of respondents‟ 

perceptions regarding the impact of multimodal instruction in the teaching and learning of 

English at grade seven level. More so, Creswell (2013) argues that in-depth interviews, as data 

collection instruments, create an understanding between the researchers and respondents. This 

data collection approach is appropriate for this study as it will allow for the researcher to monitor 

the response and verify the research findings from the participants. In-depth interviews will be 

conducted to school heads in selected schools in Gokwe south.  

 

3.6.3. Reliability 

Reliability of the study will be tested through pilot testing involving testing and re-testing of the 

questionnaire in one school before administering it to the whole sample of the study. This 



exercise will enable the researcher to identify mistakes that they might have commited in 

producing the questionnaire such as ambiguous questions. This will give them a chance to make 

necessary correctins and improvements to enhance reliabilty of the study. According to 

Mathiyazhagan (2010) this also helps in enriching the design of the questionnaire. The 

construction of the questionnaire will also be done with uttermost care to ensure that the 

questionnaire is appealing to the respondent thereby increasing chances of effective and genuine 

attempts in answering the questionnaires.  

 

Reliability as posited by Kombo & Tromp (2011) is a measure of the degree to which research 

instruments yield constant results after repeated trials.  Essentially, Kumar (2011) notes that this 

implies dependability, consistency, honesty, predictability, stability and replicability of research 

over time, over instruments and over groups of respondents. Cohen, Manion & Morrison (2011) 

posit that reliability is the precision and accuracy of research instruments. For a study to satisfy 

the aspect of reliability, it must prove that if it were to be carried out on a similar group of 

respondents in a similar context, it would still produce similar results.  

 

3.6.4. Validation of research instrument 

To observe content validity, the questionnaire will be structured in such a way that the questions 

posed will clearly be articulated and directed. The questionnaire will also be inspected by experts 

in the department of graduate studies at Solusi University to check if all the questions are 

relevant and address research questions. All statements will be formulated to eliminate the 

possibility of misinterpretations. 

 



3.6.5. Data collection procedures 

The researcher will use an introductory letter from the faculty of Graduate studies, education 

department at Solusi University. Since the questionnaire will be the main instrument to be used 

on grade seven teachers, a five-point likert scale research items will be prepared to help getting 

the data that is intended in the study. The questionnaire will be self-administered on all 30 grade 

seven teacher respondents and interviews will be conducted to heads of schools after collection 

of quantitative data. The researcher will visit the ten primary schools offering grade seven and 

questionnaires will be left with heads to be distributed to grade seven teachers and will be 

collected after one week. Hence, the drop and pick strategy will be adopted in this study.  

 

3.7. Data presentation and analysis 

Statistical Package for the Social Sciences (SPSS) will be the main tool used for analyzing the 

quantitative data is and data will be summarized using descriptive statistics such as frequencies 

and percentages and presented in form of the tables. Qualitative data will be analyzed using 

thematic analysis. According to Parish and Candon (2016) data analysis is a methodical process 

of applying arithmetical or rational techniques to appraise data. 

 

3.8. Ethical considerations       

The researcher will seek consent to conduct the study from the school authorities and all 

concerned teachers at selected schools. According to Bryman (2018) seeking permission to 

conduct the study is of paramount importance as it licenses the study to be conducted without 

participants‟ suspicions. To this effect, the chief purpose and the objectives of the study will be 

unsparingly revealed to the participants of the study. The participants will be assured that the 



findings of the study will only be used for academic purposes of this research without any names 

of the participants supplied in the study. The researcher will do so because Creswell (2013) 

asserts that lack of confidentiality and privacy in a research tends to violate fundamental human 

liberty of the concerned participants of the study.  

 

3.9. Summary 

This chapter focused on the research design and methodology to be used in conducting this 

research. The research design, population, sampling type, sample size as well as sampling 

procedures were discussed. In addition, the chapter also looked into the instruments of data 

collection and procedures, data presentation and analysis as well as ethical considerations.  
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