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ABSTRACT 

The purpose of this study was to investigate factors affecting academic Performance 

of ‘A’ Level students in drama in Literature in English and to develop a strategy for 

improving students’ academic performance in Tsholotsho District. The objective of 

this study was to; find out factors affecting Academic Performance of ‘A’ Level 

students in drama in Literature in English and to find out mitigatory measures that 

will improve the performance of ‘A’ Level students in drama in Literature in English 

in Tsholotsho District. Many teachers ineffectively teach drama. There are many 

factors that students face in the learning of drama. The Zimbabwe School 

Examinations Council report of 2015 highlighted that students’ performance in drama 

is unsatisfactory. Some Literature in English students opt to answer questions on 

prose and prose leaving out drama questions. Therefore, this research aims at 

investigating the factors affecting academic performance of ‘A’ Level students in 

drama in Literature in English. A qualitative research paradigm was used in this 

study. A case study design was used in conducting this research which targeted a total 

population of eighteen students. From the ten high schools, three schools were used as 

a sample. These schools were sampled using convenience sampling. One Literature in 

English teacher who teaches upper six from each school was sampled using purposive 

sampling. Eighteen upper six students from the three schools were purposively 

selected. Individual interview guides were for teachers and focus group discussions 

were for students. The results revealed that learner, home, school and teacher based 

factors affect academic performance in drama. It was recommended that parents 

should buy relevant resources which will enable their children to have sufficient 

material to study at home and appreciate that children need to have a powerful 

enabling environment for them to learn and improve themselves. It was recommended 

that school heads should ensure that educators identify underperforming students, 

monitor the utilisation of their study time, and assist in resolving problems regarding 

the poor performance of such individual students and groups at school, because they 

do not get assistance at home. It was also recommended that in order to bring 

development to the family, community, society and country at large, as well as 

parents should be sensitized to invest in education. This is the most effective way to 

stimulate productivity and eliminate ignorance, poverty, hunger, and diseases in the 

society. 
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CHAPTER ONE 

INTRODUCTION 

Background of the Study 

Drama is another dynamic aspect in the Literature in English discipline as it 

influences and impacts on students’ behaviour in various ways. Enekwe (2010) states that 

drama is a genre which is an imitation of actions as it helps students to dramatize plays. 

As a result, it evokes passion and promotes their character. He further notes that drama in 

Literature is very important because students can now picture certain things and this 

fosters creativity. Nicholson (2012) states that drama encourages flexibility, ease and 

open proficiency It puts language into a situation and, it also informs students’ 

knowledge of achievement in factual living occasions; drama supports students with self-

reliance for embarking the world outside the classroom. 

Students develop an appreciation of English language, when learners vigorously 

picture, develop information via language usage and other representative ways. Winston 

(2013) denotes that often times, learners who partake in drama activities connect or take 

on with a tale from a multiplicity of perspectives. These include narrative as well as the 

characters and also a multiplicity of interpretations. Students also respond to the work in 

a variety of ways. Drama is a very stimulating and empowering subject which allows 

freedom of thought, interpretation and expression (Brew, 2015). 

From primary to tertiary levels of education, drama has brought much 

significance to educationists. Brew (2015) states that, it is brought on by a desire of 
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focusing on drama, involvement and effective interaction in class. Despite this 

widespread interest by educators, drama is not trained in Zimbabwean classrooms. 

Barreto (2014) points out that drama is often limited to acting, memorization of surface 

dialogues, and temperate games that are not in the curriculum as opposed to a more 

contextualised role as a separate subject where Language is used in a decontextualized 

way, students are hardly ever provided with opportunities to experience an important part 

of actual, swift communication.  

An environment where students communicate expressively and persistently by 

means of oral and non–verbal signs in a societal environment is created by drama. 

Dinapoli and Algarra (2012) argue that, students should participate in dialogue at a more 

personal level and the competent and useful use of language in a discussion. Matthias 

(2012) states that theatrical actions attract students to understand language as a structure 

of communicative choices where they agree and swap information and thoughts in a 

make – believe background.  

The specifications of the ‘A’ Level Literature in English Paper 1 ZIMSEC subject 

code 9153 / 1 are such that the paper is three hours long, comprises of drama, poetry and 

prose. The paper contributes twenty three and a third percent of the overall mark from all 

the three genres, the other two papers of choice also contribute twenty three and third 

percent each (ZIMSEC syllabus 9153). 

The A’ level Literature in English ZIMSEC syllabus demands that teachers have 

to impart the skill needed to be able to draw logical and contextual responses to drama 
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from learners. The fact that the paper depicts a very wide variety of contexts means that 

the plays have to be studied in preparation for public examinations. This enhances a 

better understanding of the drama discipline. Previously, Paper One was optional and was 

called Comment and Appreciation paper. It included drama, poetry and prose from 

unseen texts. It was Shakespeare and other dramatists which were compulsory before it 

was called syllabus 9153/03. In its preamble to the syllabus, the Council (2015) states 

that, literature is a vehicle through which Unhu/ Ubuntu/ Vumunhu (societal norms and 

values), experiences of Zimbabweans, Africans and other people of the world are 

interrogated. Thus, the Zimbabwean and the Comment and Appreciation papers have 

been made compulsory, (ZIMSEC, 2015). 

Many teachers ineffectively teach drama. Woodland (2014) notes that teachers 

have a tendency of giving pupils to read set books on their own, without clearly guiding 

them during literature lessons; and in some cases, not teaching at all. Drama teachers 

teach the subject by examining the drama knowledge, discussing the writer and 

characters of the play,  and plot in English drama lessons. Fleming (2013) found that 

students regularly learn throughout talking in relation to plays without for example, 

developing characters to life while interacting in an ordinary and communal surrounding. 

The ability to bring characters to life is an indicator of an understanding of the plot in 

particular and of drama in general. This failure to bring characters to life was indicative 

that most students may have developed a negative attitude towards drama. 

According to the Zimbabwe School Examinations Council (ZIMSEC, 2014) 

examination report, the major challenge is failure to demonstrate how the text is 
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generated. Students simply paraphrase the extract without focusing on the devices used 

by the playwright and their effectiveness. They also fail to engage with drama 

stylistically, meaning that they do not give in depth analysis of the style choices of the 

playwright and how these stylistic elements influence the interpretation of the drama. 

When students write drama, they do not highlight how it engages and involves the 

audience, which is a very important point to highlight, for it is the audience who 

consumes the drama and so the audience’s reaction is necessary. 

 In addition, students do not explore the development of characters in relation to 

themes and demonstrate the extent of success that this has been achieved or how this has 

not been achieved. As a Literature in English teacher, I have noticed the mediocre 

performance of ‘A’ Level Literature in English students’ performance at my school and 

other surrounding schools in the Tsholotsho District, Matabeleland North. Thus, 

academic performance in drama is poor and this research aims to identify and address the 

challenges faced by students in the process of learning drama. 

Statement of the Problem 

 There are many challenges that students face in the learning of drama (Kamau, 

2013).The Zimbabwe School Examinations Council Report (2015) highlights that 

students’ performance in drama is unsatisfactory and poor. Some Literature in English 

students opt to answer questions on prose and poetry leaving out drama questions. This is 

probably because they find drama to be difficult to understand and comprehend. 

Therefore, this research aims at investigating the challenges affecting the academic 

performance of A’ level students in drama in Literature in English. 
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Purpose of the Study 

The purpose of this study is to explore the factors affecting academic performance 

of A’ Level students in drama in Literature in English, and to recommend ways of 

improving student performance in Tsholotsho District. 

Objectives of the study 

The objectives of this study are: 

1. To find out the factors affecting Academic Performance of ‘A’ Level students in 

drama in Literature in English. 

2. To find out mitigatory measures that will improve performance in ‘A’ Level 

students in drama in Literature in English. 

Research Questions 

The study seeks to discover answers to the following questions: 

1. What are the factors affecting Academic Performance of ‘A’ Level students in 

drama in Literature in English in Tsholotsho District? 

2. What are the mitigatory measures that will improve the performance of ‘A’ Level 

students in drama in Literature in English in Tsholotsho District? 

Significance of the Study 

The study might benefit secondary school administrators, especially headmasters. 

The study will assist A’ Level students on the number of challenges that are met in the 

teaching of drama in High Schools. Teachers who teach Literature in English will be 

helped to devise methods that respond favorably to the needs of the learners hence 
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leading to improved learning experience by learners. The researcher might also be better 

able to devise new ways of teaching drama to improve the academic performance relating 

to the learning of Drama in Literature in English. 

This study will help empower ‘A’ Level students on the importance of drama in 

Literature in English, as well as its role in the curriculum. It may be of help also to 

students of literature who want to know why they should study drama. The researcher 

will benefit in making decisions about the teaching of drama and making sure it is 

relevant to students. The study will also enlighten the heads of schools in Tsholotsho 

district on the factors affecting academic performance and enable them to evaluate their 

own schools on the teaching and studying of drama and Literature in English. 

Basic Assumption of the Study 

The study assumed that  

1. A’ Level students in Tsholotsho District have factors affecting academic 

performance. 

2. Research participants would be honest when giving information about their 

experiences. 

Scope and Delimitations of the Study 

The study focused on ‘A’ Level students of Literature in English in high schools 

in Tsholotsho District. The study was conducted at three ‘A’ Level schools in Tsholotsho 

District because of the distance in between the ten ‘A’ Level schools. There are ten ‘A’ 

Level high schools within Tsholotsho District with a total teaching staff population of 
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twenty and a total of 1300 students doing A’ Level Literature in English. These students 

are the ones facing challenges in the academic performance in drama. The teachers were 

included in developing and implementing strategies towards factors.  

Limitations of the Study 

The researcher faced limitations such as bad roads that lead to the schools. The 

potholes and gullies might actually inconvenience safe travel.  

Theoretical Framework 

Reinforcement Theory of Motivation 

Behaviorist B.F. Skinner in Management Study Guide (2013) formulated the 

strengthening hypothesis which is one of the oldest hypotheses of inspiration. The 

hypothesis is structured in a way that explains performance and actions. The theory is 

known as Behaviorism, it is generally taught in psychology today. The hypothesis 

suggests that an individual’s behaviour is a function of its consequences. It is based on 

“law of effects”, that reflect on the idea that an individual’s actions with optimistic 

consequences tends to be repeated, but an individual’s performance with negative 

consequences tends not to be continual.  

The Reinforcement hypothesis of motivation further concentrates completely on 

what takes place to an individual after taking a course of action and also over examiners 

the internal state of a person that is the inner feelings and forces of individuals ignored by 

Skinner. Thus, according to Skinner, the external setting of the organization must be 
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considered efficiently and positively so as to stimulate the student.  It is a strong 

instrument for evaluating and is a scheming mechanism for individual’s behaviour.  

Alluding to the study by the researcher, one of the teachers’ most treasured 

behaviour management apparatus is supporting as it teaches new skills, a substitute 

behaviour for an intrusive behaviour, increase suitable behaviors, or increase on–

assignment behavior (Afirm Team, 2015). 

Additional supporting strategies continue to come into picture as the teacher uses 

good instruction to influence best behavior management in class. Good training and a 

good instructional fit are reinforcing in themselves (Simonsen et al. 2008). Students, who 

are engaged in the lesson since drama needs the involvement of students, are encouraged 

to learn and they feel happy about their participation and achievement with the 

assignment. In the material contributed by Newcomer (2009), students who are occupied 

in the lesson are not centering their power on mischievous things due to their attention 

aligned to the study of drama. Therefore, students who take up instruction administered 

by the teacher tend to perform better at the closing stages of the day. 

If a learner has done well in class or has presented drama play well, the teacher 

praises the student that he or she has done well or has performed well. For example, using 

phrases such as “excellent”, “keep it up”, great job”, “good work”, “I love it”, actually 

motivates the student, hence the student strives to perform well in class because the 

teacher will have shown appreciation of the student’s work. This will increase the 

possibility of excellent good performance happening once more. 
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A negative support may be used by teachers to enhance performance of students 

in drama. One may reward a student by taking away negative or unwanted penalty. Both 

helpful and unhelpful reinforcement can be used for escalating wanted or necessary 

performance or actions. 

Penalty is used again in the improvement of performance. The teacher removes 

helpful penalty to lessen the possibility of replicating unwanted behaviour in future 

(Maag, 2001). Moreover, penalty means applying unwanted consequences for showing 

unwanted manners. An illustration is to send a student home for some time for flouting 

the school regulations. Punishment can be steady by encouraging reinforcement from 

another source. 

Teachers may use disappearance or loss and this means lack of strengthening.  

Further this means that a teacher lowers the probability or the likelihood of unwanted 

behaviour by eliminating the prize for that kind of deed. For example, when a learner no 

longer gets an honor and appreciation for his excellent work, he or she may feel that his 

or her action is producing no successful outcome. Loss may accidentally lower wanted 

actions. 

To enhance the academic performance of ‘A’ Level students studying drama in 

Literature in English, teachers use reinforcement strategies such as stickers or small 

prizes to award the students who have done well in their work. The teacher also engages 

students in extra lessons to motivate learning and encourages success with tasks given. 

This motivates students to do even way better than before as such strategies may be used 
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in a case where students need an extra push to keep them on track, especially in the 

drama discipline.  

Students thus, are supposed to be fully engaged in dramatizing plays, reading 

texts and analyzing the characters revealed in plays for better performance. However, 

measures such as punishment and extinction may influence positive behaviour and 

negative behavior paradoxically, and this is in the sense that punishment motivates the 

student to perform better in drama. Loss on the other hand, in addition motivates the 

student and may unintentionally discourage positive performance as the student does not 

get the awards that they would have been used to getting from the teacher. Therefore, the 

reinforcement theory of motivation speaks to influencing positive performance of the 

student, though at times is embedded with negative consequences. 

Operational Definition of Terms 

Drama: a structure of work of art considered for performance in the theatre in which 

performers obtain the position of characters, to act upon indicated action and complete 

the written conversation. 

Home-based factors: these are factors that include family background, religious beliefs, 

and culture of the learners and include influence that can be attributed to a home like the 

fact that there is no one to assist the learner with homework. 

Learner-based factors: these are factors that include self-esteem of the learner, their 

attitude towards the subject and the teacher. 



11 
 

 

Teacher-based factors: include the pedagogy, the attitude of the teacher towards drama, 

the knowledge depth on the subject, teacher qualification and years of experience. 

School-based factors: include availability of educational resources and support from the 

administration. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

Introduction 

In this chapter, the researcher shall review literature based on the following 

themes: the importance of learning drama to ‘A’ Level students and how learner-based 

factors contribute to poor performance in drama.  How home-based factors, how teacher 

based factors contribute to poor performance in drama will be discussed. How school-

based factors contribute to poor performance in drama and tenants of an enabling strategy 

for the effective learning of drama, will lastly be discussed. 

Reinforcement Theory of Motivation 

Behaviorist B.F. Skinner in Management Study Guide (2013) derived the 

reinforcement theory, which is one of the oldest theories of motivation. The hypothesis is 

structured in a way that explains behaviour and why we do what we do. The theory may 

also be known as Behaviorism, or Operant Conditioning, which is still commonly taught 

in psychology today. The theory states that an individual’s behaviour is a function of its 

consequences”. It is based on “law of effects”, that reflect on the idea that an individual’s 

behavior with positive consequences tends to be repeated, but an individual’s behavior 

with negative consequences tends not to be repeated.  

The Reinforcement theory of motivation further focuses totally on what happens 

to an individual after taking a course of action and also overlooks the internal state of an 

individual; that is the inner feelings and drive of individuals ignored by Skinner. Thus, 
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according to Skinner (2013), the external environment of the organization must be 

designed effectively and positively so as to motivate the student. It is a strong tool for 

analyzing and is a controlling mechanism for individuals’ behavior.  

Alluding to the study of the researcher, one of the teachers’ most valued 

behaviour management tools is reinforcement as it can be used to teach new skills, teach 

a replacement behaviour for an interfering behavior, increase appropriate behaviours, or 

increase on task behavior (AFIRM TEAM, 2015). 

Additional reinforcement strategies continue to come into the picture as the 

teacher uses good instruction to influence best behaviour management in class. Good 

instruction and a good instructional fit are reinforcing in and of themselves (Simonsen et 

al., 2008). Students who are engaged in the lesson since drama needs the involvement of 

students, are motivated to learn and they feel good about their involvement and success 

with the task. In the material contributed by Newcomer (2009), students who are engaged 

in the lesson are not focusing their energy on misbehaving due to their attention aligned 

to the study of drama. Therefore, students who take up instruction administered by the 

teacher tend to perform better at the end of the day.  

If a student has done well in class or has presented the drama play well, the 

teacher praises the student that he or she has done well or has performed well. For 

example, using phrases such as “excellent”, “keep it up”, great job”, “good work”, “I love 

it”, actually motivates the student, hence the student strives to perform well in class 
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because the teacher will have shown appreciation of the student’s work. This will 

increase probability of outstanding good performance occurring again. 

A negative reinforcement may be used by teachers to enhance performance of 

students in drama. One may reward a student by removing negative or unwanted 

consequences. Both positive and negative reinforcement can be used for increasing 

desirable or required performance or behaviour. 

Punishment is used again in the improvement of performance. The teacher 

removes positive consequences so as to lower the probability of repeating undesirable 

behaviour in future (Maag, 2001). In other words, punishment means applying 

undesirable consequences for showing undesirable behaviour. For illustration, suspending 

a student for breaking the school regulations, punishment can be equalized by positive 

reinforcement from an alternative source. 

Teachers may use extinction and this implies absence of reinforcements. In other 

words, this means that a teacher lowers the probability or the likelihood of undesired 

behaviour by removing reward for that kind of behavior. For example, if a student no 

longer receives praise and admiration for his good work, he or she may feel that his or her 

behavior is generating no fruitful consequence. Extinction may unintentionally lower 

desirable behavior. 

To enhance the academic performance of A’ Level students studying drama in 

Literature in English, teachers use reinforcement strategies such as stickers or small 
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prizes to award the students who have done well in their work. The teacher also engages 

students in extra lessons to motivate learning and encourage success with tasks given. 

This motivates students to do even way better than before as such strategies may be used 

in a case where students need an extra push to keep them on track, especially in the 

drama discipline.  

Students thus, are supposed to be fully engaged in dramatizing plays, reading 

texts and analyzing the characters revealed in plays for better performance. However, 

measures such as punishment and extinction may influence positive behavior and 

negative behavior paradoxically, and this is in the sense that punishment motivates the 

student to perform better in drama. Loss on the other hand, in addition motivates the 

student and may unintentionally discourage positive performance as the student does not 

get the awards that they would have been used to getting from the teacher. Therefore, the 

reinforcement theory of motivation speaks into influencing positive performance of the 

student, though at times is embedded with negative consequences.   

The importance of drama to learners 

Drama is an Arts subject. It is a creative endeavour which requires participants 

and students to use their creativity to write their own drama or to interpret characters. 

Arts education is a vital fraction of the growth of each person.  Arts learning refers to 

education in the regulation of music, dance, acting, and optical arts. They are an element 

of the cultural tradition of every nation. The arts define us most human, most dignified as 

people. Education and commitment in fine arts, especially in Drama, are an important 
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component of the school curriculum and a vital factor in the learning program of all 

learners (Jensen, 2013). 

The study of and involvement in the drama is the answer element in getting better 

learning all through educational areas. Eisner (2014), discovered that drama is 

instrumental in lowering student dropout, elevating student attendance, initialising better 

team players, promoting a love for learning, improving superior student dignity, 

enhancing learner inspiration and producing a more ready citizen for the place of work. 

The essential reasons education and involvement in bright arts like drama, is 

useful to the educational course. Motor skills create creativeness and this is developed by 

arts and thus recovers disturbing balance (Jensen, 2001). An individual must comprehend 

that skills often take months and even years to perfect. Burton, Horowitz and Abeles 

(2013) stated that subjects such as mathematics, science, and language necessitate 

difficult cognitive and innovative aptitudes “typical of arts learning”. The skill improves 

and increases the development of education. The structure they, and especially Drama, 

encourage which include our incorporated sensory, intentional, cognitive, emotional, and 

motor abilities are, in fact, the motivating forces behind all other schooling (Jensen, 

2013). 

Learning drama also provides students with non-academic reimbursement such as 

encouragement self-esteem, inspiration, aesthetic awareness, cultural experience 

creativity, improved emotional expression, as well as social accord and appreciation of 

multiplicity (Jensen, 2013), and are pillars for culture. 
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Drama reaches students not usually reached, in behaviours and ways not normally 

used and this contributes to improved learner presence and lower dropout rates. Fiske 

(2012) found that drama transforms the learning surroundings to one of discovery and 

this contribute a positive attitude towards school and, in turn a love of education in 

students exhausted of just being given facts. While learning drama, students have been 

observed to better connect with each other as acting out a play is a collaborative process. 

This results in less conflict, larger appreciation of multiplicity and greater peer support. 

Drama supplies confrontations to students of every level. Fiske (2012) writes that 

the arts, which include drama, provide a unique set of challenges to students of all levels. 

Trying to overcome these challenges, forces each student to use their creativity to solve 

abstract problems. Not only are students forced to think outside the box in order to deal 

with these challenges. In drama, students study to develop into constant and self-directed 

learners.  The consequence of this is that the student does not just develop into an 

opening for kept facts from straight teaching but seeks to expand instruction to higher 

stage of proficiency. Fiske (2012) also found that the learning of the fine skill like drama, 

positively forces the learning of learners of lower socioeconomic position as much or 

more than those of an upper socioeconomic status.  This is in contrast to the popular 

belief that only people of higher economic status can afford to take drama as a subject as 

it has little or no benefit to people from poorer circumstances that are better off studying 

conventional subjects like sciences or commercials. It also allows students to exercise 

empathy with people who are of different circumstances than their own as they embody 

characters with different life experiences while they are acting the roles. 
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Students engage in many areas of the brain while studying drama. Jensen (2012) 

found that while studying drama, students employ lots of areas of the brain and this as 

well has far-reaching effects on the student’s mind. Drama promotes the considerate and 

contribution of culture particularly when learners study drama from other cultures than 

their own. Drama encourages communal skills that enhance the alertness and reverence 

of others. This is because when a person inhabits a character while acting or just doing a 

reading, they are likely to empathize with the person’s motivations and biases. This 

carries on into real life, where a person can now empathise with the people he encounters 

on a daily basis. Burton (2014) found in a study that students of drama were far greater in 

creative thoughts, self-concept, problem-solving, self-expression, risk-taking, and support 

than those who were not. The arts have the ability to employ everybody. 

Learning is now reliant ahead on how to discover information and how to utilize 

that information speedily creatively, and communally. Nowadays learners are immersed 

with facts primarily from the internet but are starved of meaningful learning. Lehman 

(2016) states that students now need to be independent thinkers and possess people skills 

in addition to being problem-solver, show creativity and labour as a member of a panel. 

Essentially, students now require being well-rounded individuals with a multiplicity of 

skills. A combination of these skills and competencies will produce a well-rounded 

student. Drama offers a more immersive learning experience and, imparts in the student, 

honesty thought skills, an intellect of doubt truth, elasticity, justice majesty contribution, 

justice, creativity and collaboration. 
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Learner based factors contributing to poor performance in drama 

Some learners have a bad attitude towards drama. Mullins (2015) says behaviour 

is learned throughout life and is personified within our socialisation development. People 

notice each other and measure stance in communication (verbal and nonverbal) and 

performance. This is an illustration of a comfortable approach, which is impulsive and 

based on one’s understanding of communal sign. With this informal approach, social 

cues, which influence attitudes, are passively learned. An unhelpful feeling to learning 

could have an effect on students performing badly stopping them from attaining 

necessary results for university entry (Mullins, 2015). 

Attitude refers to someone’s pleasure or hate of a similar aim.  According to the 

UK supported Learning and Teaching Support Network (LTSN) (2013), proof of the 

significance of students’ attitudes and values about a topic for their accomplishment in 

and successful application of the subject is developing. (Mullins, 2015). Some learners 

have a bad attitude towards drama. This negative attitude towards drama has resulted in 

learners performing poorly and in teachers facing challenges in imparting drama 

knowledge to them (Brandon, 2013). 

Attitudes are created as an effect of some sort of learning knowledge students go 

through. Mensah (2013) indicates that attitude acts a great duty on the performance of 

students in A’ Level subjects of which drama is a part. It is further emphasized that the 

structure of attitude is observed. In addition, Mensah et al., (2013) further points out that 

some establishment regards attitude to a subject as just similar to or hate for the subject, 

while others enlarge the meaning to hold beliefs, capability and helpfulness of English. 
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The position of the class to a subject is associated to the superiority of the teaching and to 

the social-psychological atmosphere of the class (Haladyna et al., 2013).  

The negative mindset towards education shows in the poor performance of 

students and that will establish their intellectual attainment (Mullins, 2015). This 

illustrates that at hand, there is a connection between learner attitudes and the value of 

teaching that the learners are accepting. Studies point out that at hand there is positive 

correlation among a student’s behahviour in a subject with academic accomplishment in 

it (Arisoy, 2012; Freedman, 2017). This makes sense as when an individual has an 

encouraging attitude to a subject is more occupied in it.  

Home based factors contributing to poor performance in Drama 

There is an escalating awareness of the significance of the parents’ task in the 

advancement and educational advancement of their children. Surroundings at home are 

mainly vital and key aspects in shaping the academic performance of learners (Adell, 

2012). Countries that are educationally advancing encourage an advantageous home 

place which entails, among other things, the vigorous interest of parents and 

neighbouring societies in the education of their children. This comprises such things as 

making sure that the child has a fresh quiet place to learn and the student receives such 

things as assistance from the parents or other capable helpers, while undertaking drama 

assignments. 

Homework is an instruction that refers to tasks allocated by teachers to students to 

be completed outside the frequently scheduled class. According to Grouws (2012), 
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assignments are an instruction that refers to errands assigned by teachers to students to be 

finished outside the recurrently scheduled class. Assignments are a significant 

instructional tool whose use includes providing extra practice, increasing the amount of 

time learners are actively involved in learning, extending time on task, developing skills, 

growing understanding and developing application. It is helpful to teachers for 

supervising students learning and classifying learning complications as it gives teachers 

feedback about learners’ learning and their capability to work on their own. Besides, the 

marking or measurement of homework also gives feedback to the student which is a very 

crucial aspect of teaching.  

It is not merely up to the teacher to set an assignment, but the parents are able to 

set assignments for their children as well. Unluckily the teachers do not set adequate 

homework and parents or students do not take the idea to obtain homework on their own 

and this means the learners lose a chance to combine what they would have learnt in class 

at home (Krashen, 2013). 

Studies on poor scholarly performance carried out on African Americans 

(Saiduddin, 2013) established that issues affecting academic performance are poverty, 

cultural differences and unsteady homes. Cultural differences may prevent a person from 

appreciating the importance of certain subjects such as drama, especially if the language 

of the culture is different from the language of instruction. Unstable homes are those 

where there is constant arguing or abuse. An unstable home is not a conducive 

environment for studying and this has a negative effect on academic performance. 

African American learners are exposed to the elements, to negative setting at home as 
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students in South Africa who come from undesirable family setting. Students from 

unbalanced families are emotionally troubled and for that reason tend to under-perform 

(Adell, 2012). 

The experience of the youth to unenthusiastic role models from an early age have 

a say not only to poor performance nevertheless but also to students dropping out. Hence, 

the study has established that children from desirable families were less likely to replicate 

a school grade even when socio-economic status was separated statistically. A lack of 

adequate monitoring on what the child is watching will make children vulnerable to 

negative influences from television, radio or the internet thereby making the home 

unsuitable for proper drama study and revision. Parents should therefore, monitor what 

their children are watching and listening to, and guide them to media content that is 

relevant to their drama studies (Nikken, 2015). 

The status of a family can have an impact on the performance of its children as 

realized by Obanya and Ezewu (2008) that the advanced the status of a family, the more 

likely it stimulates its children to study and perform better. Status appears in two ways: 

Level of learning of parents and level of family earnings. Education is defined as 

acquirement of knowledge, skilfulness and attitude from parents to children. Well-

educated parents are likely to have children who appreciate school more and who 

participate in class more. They are also likely to have a high income and be able to afford 

better learning materials for their children. 

Amongst the home-based factors of the most influenced are the educational stage 

of parents (Castejon & Perez, 2008). Nabbumba (2014) reports that learners’ 
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performance and ambition, is correlated to level of education of their parents. The 

learner’s insight of family support straight away influences performance, whilst the 

mother’s stage of education does so ultimately. Those learners whose parents are not 

sufficiently well-read are underprivileged because these days parents are required to help 

their children with their homework and projects that are believed to be made at home.  

Drama is even discouraged by an insight, especially among less-educated parents 

that have careers in Law, Accounting, Engineering and Medical Practice are the only 

careers worth pursuing.  This explains why there are very few people who choose A’ 

Level drama as they are discouraged from choosing English Literature and are even 

pressured into choosing subjects that will increase their chances of being admitted into 

university courses in the above-mentioned career paths. Marchesi and Martin (2012) 

carried out a research concerning social class in Spain and the results made known that 

one’s results and prospects for the future are improved if one belongs to a higher social 

hierarchy and so richer and therefore, more knowledgeable parents have a better 

viewpoint on life which wipes off on their children and this replicates in their scholarly 

performance. 

Parental perception towards drama, as a subject also affects the attitude of the 

child towards that subject. The attitude of the parents toward the usefulness of what is 

learnt at school must guide the way children approach school. Ugwuegbu (2012) believed 

that attendance at school is poor when parental attitudes to school are not favourable. 

This extends to individual subjects as well. Where parents have a poor perception of 

drama as a subject, they are unlikely to push their children to take it seriously. In order to 
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change these perceptions, parents need to be made aware of the benefits of studying 

drama. People are now starting work at an earlier age (Canagarajah & Coulombe, 2017). 

Some start it when they are still children in order to supplement family income. This is 

particularly the case in economically deprived areas like Tsholotsho. 

Teacher-based factors contributing to poor performance in Drama 

The other variable that has been found to be contributory factor towards students’ 

failure rate is the teachers’ qualification. In this situation, teachers’ qualification 

measures the educational accomplishment (education level) of the teachers themselves, in 

other words, the uppermost qualification acquired by the teachers in any subject.  

According to Betts, Zau and Rice (2013) a number of studies have looked at the ways in 

which teachers’ highest qualifications are correlated to students’ attainment. Certainly, 

lots of the studies established that teachers’ qualifications keep up a correspondence 

positively with students’ attainments (Betts, Zau & Rice, 2013).  These researchers 

established that the educator’s highest qualification connects with students’ achievement.  

On a parallel note, Rice (2013) established that the more teachers have a higher degree in 

their teaching subject the more it impacts positively on the students’ achievements.  This 

was further supported by Wenglinsky (2013) and Greenberg (2014) who also believed 

that postgraduate qualifications play an important role in determining students’ 

attainment in drama. 

Apart from the teacher’s qualification, studies in the UK have established a 

connection among teachers’ subject majors and students’ accomplishments (Thomas & 

Raechelle, 2013).  Take for example, a study by Wilson and Floden (2013) where it was 
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found that learners of mathematics education degrees verified higher academic attainment 

in mathematics. This extends beyond mathematics to other subjects, like drama. In 

Zimbabwe, while teachers get training in teaching literature and languages as well as the 

drama component of these subjects, they do not receive training in teaching drama as a 

separate subject and because of this, they may be qualified in teaching literature or 

language, but are not as qualified to teach drama. This has a negative impact on 

performance in drama. 

The quality of teaching staff in the school also counts. According to Adeyomo 

(2015) no profession in Nigeria has endured more a problem of fortune than teaching. 

Teachers may also lack experience in teaching drama. There are rarely dedicated Drama 

teachers as most of them are mostly English or Ndebele language teachers who are given 

the additional task of teaching drama. According to Betts, Zau and Rice (2003), a number 

of studies have established teachers’ years of experience to completely associate with 

students’ achievement. The above results by Betts, Zau and Rice (2003) have been 

supported by the Centre for UK Public Education (2015) which confirmed that research 

has been stable in finding positive connections between teaching experience and higher 

students’ attainment.  Teachers with more than five years teaching knowledge are found 

to be the most effectual while inexperience is shown to have strong negative 

consequences on students’ performance (UK Public Education Report, 2015). Teaching 

experience is associated with students’ success but that the link may not be linear; 

learners of teachers who had less than five years of training have lower levels of 

attainment but there was no dissimilarity in achievement among learners whose teachers 
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had more than five years of training. Clearly, the suggestion of this is the advantage that 

is brought by experience levels of more than five years. Darling-Hammond (2013) was of 

the opinion that this might be because older teachers do not persist to grow and gain 

knowledge and may grow tired of their work. Several teachers may therefore, be so 

elongated in the profession that, while they have skill, they have lost the inspiration to 

teach subjects like drama fervently. This lack of passion rubs off on students and 

translates to bad performance in English Literature in general and drama, in particular. 

Teachers are also not conversant with the appropriate method of teaching. 

Osokoye (2013) noted that the teacher’s method of teaching used in the process of 

instruction and learning manipulates students’ scholarly performance. The customary 

way of talk and chalk approach can no longer develop the performance of students in 

secondary schools academically (Asikhia, 2012). Numerous scholars consider that 

students study best when they are given the chance to determine and explore for 

themselves (House, 2012). In Drama, especially, teachers ought to also be capable to 

make a relationship between the study and real life (Krynock & Robb, 2015). This can be 

attained by using dissimilar teaching methods such as having students conduct 

experiments themselves when such an opening arises and also taking students to field 

trips so they witness for themselves some of the content being illustrated in the text books 

and in the lessons by the instructor.  

The resources or approaches engaged by teachers in an effort to impart facts to the 

learners are passed on to students as teaching methods. Osokoya (2012) views instructing 

methods as the approach that outlines the approach that teachers propose to obtain in 
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order to accomplish the desired intention. It involves the way instructors organise and use 

the proper method of the topic matter, the teaching apparatus and teaching resources to 

meet the teaching aims. Osokoya (2012) noted that most untrained teachers pinpoint 

learners slightly more than themselves when the learners are not capable of bringing out 

the probable performance at the end of the lesson or not succeed in test. For that reason, 

instructors should map well in advance and choose appropriate teaching materials and 

appropriate teaching methods make a concentrated research on the subject to be taught 

and plan how to get the objectives for the lesson.  

Incorporating multimedia tools in the classroom, would also work very well 

making drama teaching more effective. These multimedia tools can include showing 

documentaries to students as well as allowing them access to educational websites on 

computers and smart devices. Schacter (2015), in his meta-analysis learning, proved that 

there is an encouraging relationship among the use of skill in instruction and student 

attainment. Multimedia tools are particularly relevant in a subject like drama where 

videos of movie adaptations of popular dramas can be shown to students in order that 

they gain a better appreciation of what they are being taught. 

In using multi-media tools, teachers must endeavor to improve classroom 

discourse. The level of classroom discourse and questioning styles were of low standard 

and questions were gender biased thereby alienating the female students in the classroom. 

Teachers tend to rotate questions and attention to boys which has the effect of 

discouraging girls and developing an inferiority complex over boys (Stromquist, 2007). 
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Addressing this, would significantly improve the teaching of A’ Level Drama and lead to 

better learning out comes. 

In order to improve the teaching of drama, teachers can adopt the 

autobiographical report which involves teaching students to present their essays using the 

first-person narrative (Bird, 2016). This approach involves the student moving beyond 

their individual uniqueness and subjectivity, by learning about the other partakers and 

their experiences and then walking out of our own uniqueness to take the role of the other 

partakers in telling their tale. The process involves asking students to choose an aspect of 

a drama that they want to study, then letting the student use the internet and at least one 

volume or piece of writing found in the drama after which the student will write down a 

short opening essay that clarifies the subject matter or subject, using the first person 

narrative. Lastly, the student will present the paper in front of the class. This is a more 

engaging teaching method and once the students are engaged in the work, it makes the 

teaching process less challenging for the teacher.  

School based factors contributing to poor performance in drama 

Research conducted at high schools in South Dakota in the United States of 

America has shown that all learners are teachable, and that the way in which the school is 

managed is the most critical factor in determining the quality of education for its learners 

(Akareem, 2016).  

Streaming or grouping students according to academic ability enjoys the support 

of scholars like Mafa (2008) and could be a solution to poor performance in drama. 
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Supporters of mixed-ability grouping, on the other hand, argue that mixed-ability 

grouping gives students of varying academic abilities the chance to have access to the 

same educational opportunities regardless of gender, race and social class. Scholars like 

Loveless (2012), however, argue that mixed-ability classes are detrimental to high ability 

learners as they languish in mixed ability classes as they are not challenged by the course 

content on offer and by the competition. Kulik (2012), in supports this perspective adds 

on that grouping programmes involve substantial adjustment of the curriculum to a level 

that is more congruent to the students’ ability, positive effects are realized by the learners. 

Not only are they harmful to high ability learners, but also to slower learners who are 

forced to learn at the pace of their faster counterparts.  

Mixed ability environments also pose a challenge in classroom participation, 

especially among the slower pupils. Classroom participation entails such things as 

participating in classroom discussions and raising hands to give answers. It is an indicator 

of student engagement. While some students may consistently be participating, others do 

not say a word in the entire lesson. The ones that participate are usually the more 

academically gifted ones. Their academic superiority manifests itself in being more 

confident in class. Those who participate less by raising hands and attempting to give 

answers grow increasingly less confident in their abilities (Fawe, 2012). This may be 

because the poorer performing students feel intimidated by the faster ones and therefore 

lack confidence to offer their voice in classroom discussions and raise hands and give 

answers. In a mixed ability drama class, the poor performers may not be willing to 

engage as they are intimidated by their better performing counterparts so separating 
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students according to their abilities might allow drama teachers to vary teaching styles 

according to students’ ability to ensure better performance at A’Level drama. 

The availability of teaching materials could not be separated from the material 

resources. The extent to which a school is able to achieve its goals is dependent on 

material resources.  Atayi (2012) both indicated that if the school is financially sound, it 

should be able to obtain the learning materials without difficulty. Chung (2013) 

suggested that for effective instruction delivery, the school should be in a position to buy 

adequate and appropriate teaching materials such as textbooks and stationery. Provision 

of adequate resources is particularly difficult in developing economies and this makes 

material-heavy subjects like drama much harder to teach and to learn as they have 

practical components which require teaching tools and materials in order to effectively 

conduct lessons.  

The school infrastructure is one of the essential elements in ensuring a conducive 

learning environment; further contributing to better academic results. Isangedigh (2012) 

in Nigeria revealed that a school location and physical building are important factors for a 

successful academic achievement. Tsholotsho is an administrative district in 

Matabeleland North Province, Zimbabwe. This is a largely impoverished, rural, part of 

Zimbabwe which is characterised by low incomes and low literacy. This makes 

Tsholotsho an unfortunate place for drama programs in schools to be implemented 

because parents cannot support drama programs with adequate school fees and because 

many of them are not well-educated, they do not appreciate the value of school let alone 

of studying drama.  
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Summary 

This review was conducted by looking at the objectives of the study individually 

while critically considering the literature from a number of scholars in the field of 

education in general and English Language, Literature in English and drama, in particular 

as well as other authoritative sources on the matter.  
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CHAPTER THREE 

RESEARCH METHODOLOGY 

Introduction 

This chapter outlines the research methodology that was used in conducting the 

research study. It also outlines the numerous ways, skills and techniques that were 

employed by the researcher in the collection of the data and its analysis. Areas covered in 

this study include, research paradigm, research design, research instruments, data 

collection (plan), data analysis and ethical considerations. 

Research Paradigm 

A qualitative research paradigm was used in this study as it is an investigation 

which will highlight the factors affecting Academic Performance of A’ Level students in 

Drama in Literature in English (Gall, 2012). In this case, students and teachers are the 

competent informants and interpreters of their own experiences. 

Research Design 

A case study was used in conducting this research and the researcher used 

descriptive research design. It is used to solicit facts and opinions in the study. A case 

study is an empirical inquiry that investigates a contemporary phenomenon within its 

context (Yin, 2003). This design is suitable for this study because it allows the researcher 

to solicit for opinions and challenges affecting Academic Performance of ‘A’ Level 

students in drama in Literature in English. In this case, the researcher was interested in 

one district that is Tsholotsho District. According to Awoniyi, (2012), descriptive 
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research design is aimed at establishing what is going on. This approach gave the 

researcher an opportunity to gather facts necessary for decision making. A descriptive 

survey method was the most appropriate in this study because it is a comprehensive 

description of conditions, situations as well as events. It allows for collection of the actual 

or original data. 

Population of the Study 

The population of the study consisted of ten A’ Level schools, one hundred and 

forty literature students, fourteen A’ Level Literature in English teachers. A clear 

description of the target population allows the researcher to ask relevant background 

questions and to formulate the questions in such a way that it is understood by the 

respondents. In this study, the target population was the A’ Level students who provided 

their views towards drama; expressing their views towards the subject. The study focused 

on the teachers and probed them on factors affecting academic performance of A’ Level 

students in drama in literature in English they considered. 

Sample and Sampling Techniques 

Sampling is the process of selecting a representative subset of observation from a 

population to determine the characteristics of the variables under study. A sampling 

frame is used during the process of sampling and this is the list of people from which the 

sample is drawn.  

From the ten high schools, three were used as a sample because of the proximity 

of the schools. The study sample was drawn from three high schools. These schools were 

sampled using convenience sampling to determine the number of schools, because these 
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schools are near. One Literature in English teacher who teaches upper six from each 

school was subjected to individual interviews. The researcher used Purposive sampling to 

select the teachers. Forty upper six students from the three schools were randomly 

selected and interviewed because they now have the knowledge and the background of 

A’ Level literature. A Focus Group was conducted at each of the three schools. 

Sampling is the process of selecting a representative subset of observation from a 

population to determine the characteristics of the variable under study. A sampling frame 

is used during the process of sampling and this is the list of people from which the 

sample is drawn. Convenience sampling was used in this study, to determine the number 

of schools. From the ten A’ Level schools, three were used as a sample because of the 

proximity of the schools. One Literature in English teacher who teaches upper six from 

each school was subjected to individual interviews. The researcher used Purposive 

sampling to select the teachers. Forty upper six students from the three schools were 

randomly selected and interviewed because they now have the knowledge and the 

background of ‘A’ Level literature. 

Research Instruments 

The study used individual interviews guides. Individual interviews were for 

teachers and students.  
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Individual Interviews 

One interview schedule was used for teachers. An interview is a conversation 

between people in which one person has the role of the researcher (Gray, 2010). The 

interviewer had a set of written questions which are semi-structured. The researcher used  

questions to inquire on areas that needed clarity. Simplifying difficult questions and 

instant feedback was done. The researcher tried to overcome weaknesses by confirming 

with interviewees that anonymity was preserved as well as precise time management. 

The in-depth interview schedule was used to collect data on in-depth information.  

The questions were open-ended, with prompts provided for the interviewer to ask for 

clarification or further information if necessary. The interviewee was given room to talk 

about the topics that cropped up during the interview. The interview schedule was 

selected because interviewers and researchers get more information. It increases the 

collection of accurate data and interviewers and researchers get more information. It also 

facilitates the conduction of the interview as questions are already prepared beforehand 

and it is easier to conduct the interview (Cleverism, 2017). The rate and amount of 

responses is higher.  

Validation of Research Instruments 

Validity 

Validity is the degree to which data in a research study is accurate and credible, 

(Gray, 2010). To achieve this, the research instrument was given to the experts at Solusi 

University for face and content validity. 
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Trustworthiness 

Trustworthiness consists of the four components namely, transferability, 

conformability, credibility and dependability (Devault, 2017). 

Transferability is how the researcher reveals that their study’s findings are 

applicable to other contexts, circumstances and situations (Devault, 2017). Some contexts 

can mean similar populations, situations and similar phenomena. This study involved 

only A’ Level students from three high schools in Tsholotsho District and fourteen 

literature in English teachers. These findings can be transferred to similar situations as 

that of the study. Through the interpretation of the meaning of the participant’s words, 

provision of profuse descriptions and purposive sampling, the researcher provided some 

understanding of the context of the study and its feasibility in transferring the conclusions 

to other situations. To achieve transferability in this study, the type of people who 

participated in the research, the data collection methods that were used in the research 

and the number and length of the interview sessions conducted for the research were 

indicated in the research. 

Conformability is the degree of neutrality in the research study’s findings. This 

shows that the findings based on participants’ responses and not any potential bias or 

personal motivations of the researcher (Devault, 2017). This includes making sure that 

researcher bias does not skew the interpretation of what the research participants said to 

fit a certain narrative. To establish conformability, qualitative researchers can provide an 

audit trail, which gives every step of data analysis that was made in order to provide a 

rationale for the decisions made (Devault, 2017). In this study, the researcher informed 



37 
 

 

the respondents of her academic and professional background. The researcher deroled 

and asked probing questions from the participants and asked for clarity. All findings were 

compared with data. 

 Credibility asks the pertinent question or how the researcher know that their 

findings are true and accurate (Devault, 2017). Credibility contributes to a belief in the 

trustworthiness of data through these attributes: triangulation, referential adequacy, 

persistent observations, prolonged engagement, member checks and peer debriefing. 

In this study, the researcher tested the accuracy in data analysis and interpretation 

by taking into account the context in which the data was gathered and separating the 

researcher’s interpretation and the actual views of the study participants. To validate and 

bring credibility to this study audio recordings were used to capture all the interviews 

which enhanced the credibility of the study. 

Triangulation is achieved by asking the same research questions of different study 

participants, by collecting data from different sources, and by using different methods to 

answer those research questions (Devault, 2017). Triangulation and member checks are 

primary and commonly used methods of addressing credibility. Member checks occur 

when the researcher asks participants to review both the data collected by the interviewer 

and the researchers’ interpretation of that interview data. The participants are appreciative 

of the member check process, and they know that they will have a chance to verify their 

statements. Trust is an important aspect of the member check process. 
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Dependability is the extent that the study can be repeated by other researchers and 

that the findings would be consistent (Devault, 2017). Furthermore, if one wants to 

replicate the study, one should have enough information from the research report to do so 

and have similar findings as the researcher did. In order to establish dependability, the 

qualitative researcher can use inquiry.  

Data Collection Procedure 

A letter of introduction was obtained from the Director of Graduate Studies 

inSolusi University which the researcher used to obtain permission to carry out research 

in schools from the Ministry of Primary and Secondary Education and its subsidiary 

offices. The researcher proceeded to visit and obtain permissions from the School Heads 

of the selected schools using the introduction letter from Solusi University. The 

researcher conducted face to face interviews for teachers. The researcher approached the 

participants, create privacy and inform participants that they are being asked to 

participate in a research study. For the students, and teachers’ focus group discussions, a 

note taker and tape recorder was used to capture the data for analysis. The researcher 

visited the individual schools to conduct and collect the data from the focus group 

interviews of the students and teachers. 

Data Analysis Procedure 

Data only becomes meaningful when it has been analyzed and interpreted by the 

researcher. The information that was obtained from the interviews was considered to 

identify any recurring patterns. This included long descriptions and the voices of the 

participants. Thematic analysis is a qualitative analytic method for identifying, analyzing 
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and reporting patterns (themes) within data. It minimally organizes and describes data set 

in rich detail. However, frequently it goes further than this, and interprets various aspects 

of the research topic (Braun & Clarke, 2006). 

In the absence of clear and concise guidelines, thematic analysis may mean that 

anything goes (Antaki, Billig, Edwards & Potter, 2002). A clear demarcation of this 

method is useful to ensure that the researcher can make active choices about the 

particular item of analysis they are engaged in (Braun & Clarke, 2006). When applying a 

method to data, researchers make their (epistemological and other) assumptions. The 

thematic analysis is a flexible approach that can be used across a range of epistemologies 

and research questions. Hence appropriate to the study. 

Ethical Considerations 

Ethical considerations form an integral part of this research.  Gray (2010) argues 

that researchers have a responsibility for reporting their findings in a way that matches 

the data and which upholds the reputation of the researcher and the research community.  

Ethical issues that were considered in this study are: seeking authority to conduct 

research, voluntary participation, informed consent and anonymity of respondents. All 

potential research participants were provided with information that enabled them to make 

an informed decision as to whether they want to participate in the research study. 

The participants were informed that they are free to withdraw from the study at 

any time without consequence. The researcher visited the schools to seek permission to 
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conduct the study. Lastly, informed consent was obtained from respondents before the 

research was conducted. The identity of the participants was not revealed to anyone. 
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CHAPTER FOUR 

DATA ANALYSIS AND INTERPRETATION 

Introduction 

This chapter analyzes and interprets the data that was collected in schools in 

Matabeleland North Province in Zimbabwe which are:  High School A, High School B 

and High School C. The chapter shows the data was collected, how population was 

sampled. It is crucial to analyze data collected as this helps in answering research 

questions. The chapter focuses on presenting, analyzing and discussing the data that was 

collected from the A’ Level students of Literature in English and Literature in English 

teachers of drama through interviews, focus group discussions. The data was coded; 

significant ideas were singled out, systematically arranged in themes and for a thematic 

discussion. The researcher reported the results of this study according to the emergent 

themes, taking cognizance of the research questions outlined in Chapter One.  

Characteristics of Participants 

In presenting the findings based on their responses, the following codes were used 

to distinguish these participants: the codes SA1 – SA6 was students 1 to 6 from school A, 

SB1 – SB6 was students 1 to 6 from school B and SC1 – SC6 was students 1 to 6 from 

school C. The following codes were used to distinguish these participants: TA1 (‘A’ 

Level teacher from school A,) TB1 (‘A’ Level teacher from school B) and TC1 (‘A’ 

Level teacher from school C). There were male and female teachers with varied years of 

experience of teaching ‘A’ Level syllabus and have the necessary skills to impact the 
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students and make them not only to do well in drama in Literature in English but improve 

the quality of results in the subject Literature in English. 

This section presents the findings on factors affecting academic performance of 

A’ Level students and teachers from the data gathered from interviews with students and 

teachers. 

Research Question One 

What are the factors affecting academic performance of A’Level students in drama 

in Literature in English? 

This question had the following theme and its categories as shown in the table 4.1 below. 

Table 4.1.Themes and Categories 

Themes Categories 

Learner Based Factors Attitude 

Home Based Factors Parental Assistance 

School Based Factors Resources 

Learner-Based Factors 

In this theme, the researcher identified and reported on the learner-based factors 

from the view and opinions presented by students who participated in this study. The 

theme describes the learner based factors that can be seen affecting the performance of 

students in drama in Literature in English. According to the participants, (students) 

attitude was one of the learner-based factor that was highlighted so much. “SA5, SB2, 

SC4”.  All the participants confirmed that the learner-based factors; that is attitude was 

viewed as the dominant feature affecting learner performance. One of the participants had 

the following to say, 
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I don’t like drama because I have not learnt it. I was taught prose and 

poetry by our teacher. (SA5). 

In line with the above participant one of the teachers had the following to say,  

No I don’t like drama because looking at the curriculum you should have 

the background of drama. You should know the structure of drama if you 

don’t know it becomes difficult. But in prose it’s easy. It means going back 

to ‘O’ Level to go to ‘A’ Level. So it’s difficult. (TA1). 

In the same vein another student said  

No it’s difficult. It takes much time to read and identifying literary devices, 

making sense of it. (SA4) 

From the above findings SA5, TA1, SC4, this category of attitude highlights 

whether the student likes the subject or dislikes the subject. If the student likes the subject 

it means they are affected positively. It was observed that the students do not like drama. 

Therefore, attitude is so significant because it enhances positive or negative performance 

of drama in Literature in English. It is also from the literature review that attitude is 

formed as a result of some kind of learning experiences learners go through and plays an 

immense role on performance. It is in agreement to the findings by Mullins, (2015) who 

contends that, the negative attitude towards learning results in the poor performance of 

learners and will determine their academic achievement. This shows that there is a link 

between student attitudes and the quality of teaching that the students are receiving. 
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Students indicate that there is a positive correlation between a student’s attitude towards a 

subject and academic achievement in it (Arisoy, 2012; Freedman 2017). 

Home Based Factors 

In this theme, the researcher identified and reported on the home-based factors 

from the view and opinions presented by students who participated in this study. The 

theme describes the home based factors that can be seen as affecting the performance of 

students in drama in Literature in English. According to the participants, (students) 

parental assistance was one of the home-based factors that were highlighted so much. 

“SA1, SB6, SC2”. 

All the participants confirmed that home-based factor that is parental assistance 

was viewed as the dominant one affecting learner performance. One of the participants 

had the following to say, 

 No they don’t because my parents are not educated they did not do literature. 

(SA1) 

One of the participants had the following to say, 

I don’t get materials like phone, laptop and novels. (SB6) 

In line with the above participant two of the teachers had the following to say,  

If students are helped at home they are motivated and perform better. Those who 

are encouraged by parents they do better. But if not motivated by parents they 

don’t do better. (TB1) 
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No matter how much you teach if the learner lacks self-motivation there is no 

progress.(TC1). 

In the same vein another student said, 

There is pressure doing household chores at home instead of reading. (SC2) 

From the above findings, (SA1, SB6, TB1) this category of parental assistance 

brings out the issue that there are parents who do not completely assist their children in 

their education concerning in the study of drama, hence leading to the poor performance 

of drama in A’ Level. Some parents are not competent enough to help their children 

because some are not educated. If the student does not get assistance and motivation from 

the parents, he or she is likely to perform poorly because the learner’s perception of 

family support directly affects performance. 

The learner is likely to perform poorly because the child did not get the 

motivation from the parents. The child may come from an unstable home where there is 

no conducive environment for studying, and this has a negative effect on their academic 

performance. Students from unstable families are emotionally disturbed and as a result 

tend to underperform. Parental assistance is so significant because it enhances positively 

the performance of drama in Literature in English. 

It is in agreement to the findings by Nabbumba (2014) who contends that pupils’ 

performance and aspirations, is linked to level of education of their parents. Those 

students whose parents are not adequately literate are disadvantaged because these days 

parents are required to assist their children with their assignments and projects that are 
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supposed to be done at home. This assertion concurs to the findings by Saiduddin (2013) 

who states that, unstable homes are those where there is constant quarrelling or abuse. An 

unstable home is not a conducive environment for studying and this has a negative effect 

on academic performance. 

School-Based Factors 

In this theme the researcher identified and reported on the school-based factors 

from the view and opinions presented by students who participated in this study. The 

theme describes the school-based factors that can be seen affecting the performance of 

students in drama in Literature in English. According to the participants, (students) 

resources were one of the school based factors that was highlighted so much.  

All the participants confirmed that school-based factors that are resources were 

viewed as the central reason affecting learner performance. One of the participants had 

the following to say, 

 There are no novels in the school library. (SA4). 

In line with the above participant one of the teachers had the following to say, 

 It is not a matter of just reading but watching the plays. (TC1). 

In the same vein another student said, 

There are no drama trips where we can go to theatres to watch the plays 

we read. (SB6). 

In line with the above participants one of the teachers had the following to say, 
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Enrollment quality of the students you enroll will affect your output performance 

of teaching drama. If you enroll poor crop of students you are bound to produce 

poor results at the end of the year. If you have students who are beginners of 

Literature at Advanced Level then you will have to work extra hard. Unlike if you 

have good students you just need polishing them and then move on. Moreso, the 

problem with us teachers we want to first teach students texts that we learn at 

college before we even ground students with dramatic techniques. (TB1). 

From the above findings, (SA4, TC1, SB6, TB1) this category of resources 

describes that there are no novels in the school library for students to read. Moreover, 

students do not watch plays that they read in class; and students do not get the 

opportunity to go to theatres and watch these plays that they study. If the student does not 

get resources from the school he or she might likely perform poorly especially the failure 

to visualize plays they read to get a better understanding. This is in line to the conclusion 

by Chung (2013), who notes that in order to have effective instruction delivery; the 

school ought to be in a position to buy adequate and appropriate teaching materials such 

as textbooks and stationery. 

Research Question Two 

What are the mitigatory measures that will improve performance of ‘A’ Level 

students in drama in Literature in English? 

This question had the following theme and its categories as shown in the table 4.2 below. 
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Table 4.2 Theme and Categories 

Themes Categories 

 Mitigatory Measures  Purchase of Resource material 

  Educational Tours  

  Seminars 

 

Mitigatory Measure – Purchase of Resource Material. 

In this theme, the researcher identified and reported on the mitigatory measure from 

the view and opinions presented by students who participated in this study. The theme 

describes the mitigatory measures that can be seen affecting the performance of students 

in drama in Literature in English. According to the participants, (students) purchase of 

resource materials was one of the measures that were highlighted so much. “SB2, SB5, 

SC4, SC5”. 

All the participants confirmed that mitigatory measure that is purchase of resource 

materials was viewed as the dominant one affecting learner performance. One of the 

participants had the following to say,  

The school should provide sources of drama, make sure we have access into 

internet. Teachers  are supposed to teach us act those scenes and give us movies 

with those plays. (SB2). 

In line with the above participant one of the teachers had the following to say, 

The school should use audio visual strategies, the use of tapes so that they 

familiarize themselves to analyse. (TC1). 

In the same vein other students said, 
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The school should buy more drama novels. (SB5). 

The school should buy textbooks and teachers should assist us love drama and 

motivate us to like drama. (SC4). 

The school should have a lot of resources and time to read. The school should 

have wi-fi to find other people’s opinions. (SC5). 

From the above findings (SB2, TC1, SB5, SC4, SC5,) this category of mitigatory 

measure consist of bringing out that the school should provide adequate resources, to 

provide adequate sources of drama, students should have the opportunity to access 

internet. Moreover, the school should purchase DVD s of the plays so that students 

familiarize themselves with the plays that they read in class. 

If the student does not get resources from the school he or she is likely to perform 

poorly. Students are supposed to visualize the plays they read, they are supposed to act 

out or dramatize the plays they read so that they get a better understanding of drama and 

appreciate drama. For students to perform better in drama, they should have access to the 

internet so as to get different views on what other researchers or people are saying about 

drama. The school should purchase adequate textbooks and novels.  Each student should 

have his or her copy so that reading is effective. 

If the student gets adequate resources from the school students will perform well 

in drama. The purchase of resource material is so significant because it enhances positive 

performance of drama in Literature in English. It is also from the literature review that 

purchase of resource material affects performance; Chung (2013) further suggests that for 
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effective instruction delivery, the school should be in a position to procure sufficient and 

suitable teaching equipment such as textbooks and stationery. The availability of teaching 

materials could not be separated from the material resources. The extent to which a 

school is able to achieve its goals is dependent on material resources. 

Mitigatory Measure – Educational Tours 

In this theme the researcher identified and reported on the mitigatory measure 

from the views and opinions presented by students who participated in this study. The 

theme describes the mitigatory measure that can be seen affecting the performance of 

students in drama in Literature in English. According to the participants, (students) 

Educational tours were one of the mitigatory measures that were highlighted. “SC1, SC5, 

SA2, SB2”. 

All the participants confirmed that mitigatory measures that educational tours was viewed 

as the dominant one affecting learner performance. One of the participants had the 

following to say, 

The school should engage exchange programmes with other schools since we are 

writing our exams soon and engage markers to assist us. (SA2). 

In line with the above participant one of the teachers had the following to say,  

The school should engage more exchange programmes with different schools so 

that it assists the students. The school should visit or invite drama models who 

write or act drama to motivate and teach our students about drama. (TA1). 
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In the same vein other students said, 

“The school to appreciate trips where we watch plays so that we get a picture 

what drama is all about”. (SC1) 

“Should go to Intwasa festivals”.(SC5). 

“We want to go for field trips”. (SB2). 

From the above findings (SA2, TA1, SB2, SC1, SC5) this category brings out that 

the school should engage exchange programmes with other schools and invite markers to 

assist the students. The school should invite drama models to motivate and teach students 

about drama. Furthermore, the school should appreciate trips where the students get the 

opportunity to visualize the plays they study. Students should have the opportunity to go 

for field trips for students to see for themselves, so that they research and discover on 

their own, about drama. If the student does not engage in the educational tours, they 

might perform poorly because they are not exposed to the world of drama, hence very 

poor performance. 

The school should have more educational tours so that students are exposed to the 

theatres, to visualize the props, costumes that are used in plays they read in class, and to 

visualize characters in the plays. The educational tours are so significant because they 

enhance positively, the performance of drama in Literature in English.  

It is also from the literature review that educational tours affect performance, 

Krynock and Robb (2015) posit that this can be achieved by using different teaching 
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techniques such as having students conduct experiments themselves when such an 

opportunity arises and also taking students to field trips so they see for themselves some 

of the content being described in the textbooks and in the lessons by the teacher.  

Mitigatory Measure -  Seminars 

In this theme, the researcher identified and reported on the mitigatory measure from 

the view and opinions presented by students who participated in this study. The theme 

describes the mitigatory measure that can be seen affecting the performance of students 

in drama in Literature in English. According to the participants, (students) seminars were 

one of the mitigatory measures that were highlighted in the research venture. “SA1, SB1, 

SC2, TC1”. 

All the participants confirmed that seminars are a principal factor that affects learner 

performance. One of the participants had the following to say, 

Seminars to improve our performance.(SA1). 

In line with the above participant one of the teachers had the following to say,  

Our students should be involved in workshops that will equip them and assist in 

tackling questions in the exam room. (TC1). 

In the same vein other students said, 

To go for workshops to be taught about drama”.(SB1). 

Send us to drama debates and drama clubs”. (SC2).  
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From the above findings “SA1, SB1, SC2, TC1”, this category highlights and 

depicts that the school should allow students to go for seminars where they will improve 

their performance in drama. Students should go for workshops where they will be 

motivated and equipped about drama. Students should be sent to drama debates and 

drama clubs where they are supposed to be engaged and ultimately enhance their 

understanding of drama. 

If the student is not involved in seminars they are likely to perform dismally in 

drama because they are not exposed to the seminars where they will be drilled on how to 

tackle questions, on how to act out the plays. Students will not be well versed on the 

subject. The school should have more seminars so as to motivate, equip students and be 

exposed to the drama circles and have ample time to express their ideas, feelings that 

appreciate drama. The seminars are major because they enhance positively, the students’ 

performance of drama in Literature in English. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

Introduction 

This chapter presents the summary of the study, the conclusion arrived at and the 

recommendation offered on the research question raised in the introductory part of the 

research. 

Summary 

The study was on Challenges Affecting the Academic Performance of ‘A’ Level 

Students in Drama in English in Literature. A Case Study of High Schools in the 

Tsholotsho District, Matabeleland North Province, Zimbabwe. This was in response to 

the concern which was raised by the researcher. The main objective of the study was to 

investigate the challenges affecting the Academic Performance of ‘A’ Level Students in 

Drama in English Literature. The population of the study consisted of ten ‘A’ Level 

schools, one hundred and forty literature students, fourteen ‘A’ Level Literature in 

English teachers.  The study sample was three high schools. 

The researcher used convenient sampling because the high schools mentioned 

above are near, fast, and easy to reach.  The researcher used purposive sampling for 

teachers and random sampling for students. Eight upper six students from three schools 

were interviewed because they are knowledgeable in drama and have a back ground of A’ 

Level drama. Other upper six literature students were part of the focus group discussions 

from the three schools.  
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1. All the participants confirmed that the learner-based factor; that is attitude was 

viewed as the dominant feature affecting learner performance. This category of 

attitude highlights the fact that either the student likes the subject or dislikes the 

subject. If the student likes the subject it means they are affected positively. It was 

observed that the students did not like drama. Therefore, attitude is so significant 

because it enhances positive or negative performance of drama in Literature in 

English. 

2. All the participants confirmed that the home-based factor that is parental 

assistance was viewed as the dominant one affecting learner performance. There 

are parents who do not completely assist their children in their education 

concerning the study of drama, hence leading to the poor performance of drama in 

‘A’ Level. Background affects the students as some parents are not competent 

enough to help their children because they are not educated.   

3. All the participants confirmed that school based factors that are resources were 

viewed as the central reason affecting learner performance negatively. It was 

found that there are no novels in the school library for students to read. Moreover, 

students do not watch plays that they read in class; and students do not get the 

opportunity to go to theatres and watch these plays that they study. 

4. All the participants confirmed that measures such as purchase of resource 

materials were viewed as the dominant one affecting learner performance. The 

school should provide adequate resources, to provide adequate sources of drama, 

students should have the opportunity to access internet. In addition, the school 
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should purchase DVD s of the plays so that students familiarize themselves with 

the plays that they read in class. 

5. All the participants confirmed that educational tours aspect was viewed as the 

dominant factor affecting learner performance. The school should engage 

exchange programs with other schools and invite markers to assist the students. 

The school should invite drama models to motivate and teach students about 

drama. Furthermore, the school should appreciate trips where the students get the 

opportunity to visualize the plays they study. Students should have the 

opportunity to go for field trips for students to see for themselves, so that they 

research and discover on their own, about drama. 

6. All the participants confirmed that seminars are a principal factor that affects 

learner performance positively. The school should allow students to go for 

seminars where they will improve their performance in drama. Students should go 

for workshops where they will be motivated and equipped about drama. Students 

in addition should be sent to drama debates and drama clubs where they are 

supposed to be engaged and ultimately enhance their understanding of drama. 

Conclusion 

In conclusion, the findings of the study indicate that the four variables in the 

study, that is learner-based factors, home-based factors, teacher-based factors and school-

based factors had different effects on the performance of A’ Level Drama students from 

High Schools in Tsholotsho district. The researcher discovered that it was the learner-

based factors that had the greatest effect on the performance, followed by teacher based 
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factors, then home-based factors and finally the school-based factors had the least effect 

on the performance of students in’ A’ Level Drama.  

Recommendations 

The following recommendations were made based on the research findings:  

1. Parents need to move with the times and buy relevant resources which include 

books that will enable their children to have sufficient material to study at home. 

Some parents may not be very educated in the rural areas, but if they want their 

children to move into the new era of home enabling factors they must appreciate 

that children need to have a powerful enabling environment for them to learn and 

improve themselves.  

2. It is recommended that in order to bring development to the family, community, 

society and country at large, the parents should be sensitized to invest in 

education. This is the most effective way to stimulate productivity and eliminate 

ignorance poverty,  hunger, and diseases in the society 

3. The School Head and School Development Committees should ensure that 

educators identify underperforming students, monitor their utilisation of study time, 

and assist in resolving problems regarding the poor performance of such individual 

students and groups at school, because they do not get this assistance at home. 
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Recommendation for further studies 

Studies on similar topics could be carried out to establish the challenges affecting 

the Academic Performance of A’ Level students in drama in English Literature in other 

provinces. 
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APPENDICES 

APPENDIX A 

Interview Guide for Students  

Dear respondents 

I am MoyoHlengiwe, an Med student at Solusi University, Zimbabwe. I am carrying out 

a study on Factors Affecting  Academic Performance of  ‘A’ Level Literature 

Students In Drama in English Literature: A Case Study of Advanced Level Schools 

in the Tsholotsho District; in Matabeleland North Province, Zimbabwe. 

In this session we will discuss some of the factors affecting academic performance of ‘A’ 

Level literature students in English Literature. There are no right or wrong answers. 

Please note that this discussion will be treated with strict confidentiality. 

 

 

Knowledge Based Aspects 

1. Do you like drama? Explain why. 

 

2. Do you understand the dramatic literary devices used in drama?  To what extent?. 

3. What challenges do you face when identifying dramatic literary devices? 

 

4. Do you have challenges in analyzing dramatic passages?  

 

5. Are there any challenges affecting your academic performance in drama? 

 

Home Based Factors 

 

1. Do your parents help you in doing your homework? Explain why? 

 

2. How do they help you in your academic performance in drama? 
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3. What are other factors at home that affects your success or performance in drama? 

 

Teacher Based Factors 

 

1. What methods does your teacher use when teaching you drama?  

 

2. Do you like the methods your teacher use? 

School Based Factors 

 

1. What factors at school contribute to your success or failure l in drama? Explain why. 

 

2. What do you think can be done to improve your academic performance in drama? 
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APPENDIX B 

Interview Guide for Teachers 

 

Dear respondents 

I am MoyoHlengiwe, an Med student at Solusi University, Zimbabwe. I am carrying out 

a study on FactorsAffecting  Academic Performance of  ‘A’ Level Literature 

Students In Drama in English Literature: A Case Study of Advanced Level Schools 

in the Tsholotsho District; in Matabeleland North Province, Zimbabwe. 

In this session we will discuss some of the factors affecting academic performance of ‘A’ 

Level literature students in English Literature. Please note that this discussion will be 

treated with strict confidentiality. 

 

Understanding drama with literary devices 

 

1. Do you understand the dramatic literary devices used in drama? To what extent? 

 

2. What challenges do you face when identifying dramatic literary devices? Which are 

those? 

3. Do you have challenges in analyzing dramatic passages? Which are those? 

 

4. Do you have any challenges that are related to the teaching of drama? Which are those? 

 

Home Based Factors 

 

1. Do you give homework? How well do the students do? What do you think are the home 

basedfactors that contribute to the poor performance in drama? Explain. 

2. How do you help students in learning drama? 

 

3. What other home factors contribute to your success or failure in teaching drama?  
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Teacher Based Factors 

 

1. What methods do you use when teaching drama? Why? 

 

2. Do you have challenges in teaching the analyses of drama? Explain. 

 

3. What challenges do you face in the identification of dramatic literary devices? Explain. 

4. Why do you think students are not able to answer drama related questions during an 

examination? Explain. 

5. Explain how you enhance your students to participate more during the Drama lessons? 

Explain why.  

School Based Factors 

1. What are the factors at school that contributeto the success or failure in teaching drama? 

Explain why. 

 

2. What strategies should be developed to improve the academic performance in drama? 
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Appendix C – Informed Consent Form 

Title: Factors Affecting Academic Performance of ‘A’ Level Students in Drama in 

Literature in English. A case study of Advanced Level Schools in the Tsholotsho 

District, Matabeleland North Province, Zimbabwe. 

Purpose of Study: I understand that the purpose of the research is to investigate 

Challenges Affecting the Academic Performance of ‘A’ Level Students in Drama in 

Literature in English. 

Inclusion Criteria: In order to participate, I recognize that I must be an ‘A’ Level 

Literature student or Literature in English teacher of sound mind in Tsholotsho district of 

Matabeleland North Province, Zimbabwe. 

Risks and discomforts: I have been informed that there are no physical or emotional 

risks to my involvement in this study. 

Benefits/ Results: I accept that I will receive no remuneration for my participation, but 

that by participating, I will help the researcher and Solusi University arrive at a better 

understanding of Factors Affecting Academic Performance of ‘A’ Level Students in 

Drama in English Literature in English. The study is to come up with recommendations 

that will be useful and fill the knowledge gap. 

Voluntary Participation: I understand that my involvement in this survey is voluntary 

and that I may withdraw my participation at any time without any pressure, 

embarrassment, or negative impact on me. I also understand that participation is 
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anonymous and that neither the researcher nor any assistants will be able to identify my 

responses. 

Contact information: In the event that I have any questions or concerns with regard to 

my participation in this research project. I understand that I may contact either the 

researcher, MoyoHlengiwe at 2014040249@solusi.ac.zw, or on cell number: 

+263718877470, or her advisor Dr. C. Chifamba on cell number +2634818642 

__________________________   _____________________________ 

Signature of Subject     Date 

__________________________  _____________________________ 

Signature of Witness     Date 
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APPENDIX D 

LETTER OF INTRODUCTION-SOLUSI UNIVERSITY 
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APPENDIX E 

PERMISSION LETTER-MoPSE 

 


